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Chapter 1: Context 

 
Come study English in Los Angeles, California, the entertainment capital of the 

World!  Explore and submerse yourself in an exciting city full of creativity and arts!  

Education First (EF) Los Angeles is located in Redondo Beach, nestled by the sea and 

easily accessible to Hollywood.  EF is an accredited intensive language school, one of 

fourteen EF schools in the US and Canada.  Location and access to cultural and 

educational tourist attractions make EF Los Angeles the perfect place to achieve 

language-learning goals for work, study, or travel.  In addition to the fourteen available 

English levels, EF Los Angeles is home to the Media Arts in Language program.  With 

courses on screenwriting, photography, video production, key concepts, graphic design, 

and advertising and marketing, students are able to add new skills to their repertoire 

while gaining the competitiveness of English language training and volunteership 

(internship or American workplace shadowing) experiences.  This program is led by two 

dedicated teachers who are also trained professionals in the media field, as well as one 

coordinator who oversees all the scheduling, trips, and curriculum.   

The EF Los Angeles Media and Arts program consists of approximately 35-45 

students at any given time.  To be accepted, students must test into a B2 level (Common 

European Framework) or higher.  New students can begin the program during January, 

April, or September intakes, in order to start at the beginning of the term.  The student 

demographic for the current program is approximately 50% European, 30% South 

American, 10% Asian, and 10% other.  The students in this program are typically high 

school and university students, ranging in age from 17-25. About 50% of the students 

apply to local colleges and universities upon finishing their program, choosing to 
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continue their higher education in the United States.  In addition to attending classes, 

students are expected to attend field trips, participate in the end of term gallery showings, 

and complete a volunteer workplace experience.   

This program was created for Education First and redesigned to adhere to Hult 

University accreditation guidelines as a “for-credit” program.  This program seeks to give 

a general media related introduction to students who are considering studying or working 

in a media related industry.  In our ever-increasing global society, employers and 

universities are always looking for those with international and cross-cultural experience.  

This program meets that criterion by providing job/media specific language, technical 

procedures of course specific tools, and American workplace procedures.  In turn, 

students are equipped with the necessary knowledge and abilities to use English in a 

workplace environment and for creative projects.  In addition to the real world and 

classroom experiences, students are able to receive university credit upon adequate 

completion of coursework, 90% or higher attendance, and approval from HULT 

University’s assignment review board.  Students who are interested in attending a college 

or university in the United States can use these credits as transfer hours towards their 

major.   

The program consists of three terms, each lasting 10-14 weeks.  Each term, 

students take two courses simultaneously.  The courses need to be taken together for 

students to earn credit.  The pairings are as follows: 

• Key Concepts of Media and Arts and Introduction to Photography 

• Screenwriting and Introduction to Video Production 

• Introduction to Graphic Design and Advertising and Marketing 
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Each course meets twice a week for 80 minutes.  An example schedule would 

consist of a Monday/Wednesday course from 11:30-1:00 and a Tuesday/Thursday course 

from 1:10-2:30.  The students are required to maintain a 90% attendance rate if they plan 

to take the “for credit” option.  They need to maintain an 85% attendance rate if they plan 

to participate in the volunteership experience and with an Advanced Diploma in Media 

and Arts.  The students take these media courses alongside their ten general intensive 

English courses.  In order for students to be successful, they need to be very self-

motivated and balance their heavy course load, busy volunteership hours, and social time.   
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Chapter 2: Beliefs 

Learning and Learners 

While many scholars focus on the spirituality of the teacher and its effects on a 

class (Byler, 2009; Purgason, 2009; Morgan, 2009; Ferris, 2009), the students’ 

spirituality and how it reveals itself in the classroom cannot be disregarded (Vandrick, 

2009; Smith, 2009b). Students’ beliefs have the potential to add and change any 

classroom dynamic and can influence student reactions in communicative activities and 

interactions with teachers and peers. In addition to a student’s spiritual beliefs, they enter 

the classroom with different levels of cognitive, socioaffective, and linguistic factors that 

contribute to the learning process and influence student reactions (Brown, 2007). 

Learning motivation and attitude can also be linked to a student’s spiritual or religious 

identity (Lepp-Kaethler & Dornyei, 2013) in the way students respond to certain class 

topics, interaction pattern pairings, or willingness to participate. Students need the 

freedom to be themselves in the classroom instead of coerced into being like others or 

molded into what the teacher deems a successful student.  

Students also come to our classrooms with varying experiences and abilities, 

learning styles, knowledge, expectations, and levels of comfort. Students are multifaceted 

and complex beings (Canagarajah, 2009), who will expect the structure and information 

of a “typical” English class, but they will also need to be stimulated on a deeper level and 

become empowered.  Through “exploring and constructing knowledge” (Richards, 2001, 

p. 119) students can recognize and challenge issues and bring about change in their own 

lives. Everyday, people are faced with harder decisions than the simple lesson on what 

type of clothes they are wearing.  Students can tell when a teacher sticks to the “easy” 
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content rather than delving into the meaningful teachable moments that can create this 

interaction between faith and pedagogy (Smith, 2009a).  

Language and Teaching 

I believe that a teacher needs to be open to modifying their actions for student and 

classroom needs based on students’ cultural, linguistic, and spiritual differences. A 

teacher’s religious (and cultural) beliefs can limit his or her vision and cause a lack of 

acknowledgment of other ways and perspectives (Ramanathan, 2009). An example of this 

is when a teacher might expect each student to willingly volunteer, without consideration 

of the concept of ‘saving face’ or different learning styles.  A teacher may have a hard 

time distinguishing between a student ‘knowing content’ versus their ‘ability to show 

knowledge,’ assuming that a student who volunteers to share the answer understands 

more than a student who does not volunteer. Expecting students to be, act, or participate a 

certain way takes away from who they are as a person and it also creates a potential 

conflict in their religious (or non-religious) identity.  Teachers can become dependent and 

trusting of their own way of seeing, so much so that it leads to clouded vision and bias 

(Smith, 2009b).  

In order for teachers to gain knowledge about students, they should start learning 

about and understanding factors that shape student views and identity (Kubota, 2009).  

Considering students’ social, religious, political, and cultural factors can initiate 

understanding and open dialogue that integrates different perspectives (Kubota, 2009).  

Humbling oneself as a teacher and placing the focus on the student perspectives can help 

remove any concerns one may have about denying their own identity, humanity, or 

spirituality.  In the unique combination of language and creativity, students need the 
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support to freely express themselves, and teachers who will encourage that creativity 

without adding any bias.  

I believe a teacher has many roles in the classroom (Brown, 2007), and while 

some roles may be more necessary than others at times, two roles that I believe should 

always be evident are that of a facilitator (or a delegator) and a manager.  A facilitator 

leads and guides students to understanding through keeping the class actively learning.  

Teachers need to be flexible and willing to adjust plans and move with the class if 

needed. A facilitator can delegate activities and tasks to students, placing the emphasis on 

the students to become autonomous learners.  Aside from facilitators, teachers are also 

invisible classroom managers, taking the time and consideration to prepare the classroom, 

set the tone of the class, and create a consistent level of expectation and fairness among 

students.  Teachers can plan the classroom layout and desk positions to accommodate for 

movement, group work, or individual work. Starting the class on time, welcoming 

students, and being prepared with a solid plan and flow for the class can help set the tone 

of the upcoming class.  Teachers can maintain this class attitude or tone through 

encouraging students to actively participate and follow rules, taking precaution to 

distribute praise and reprimand equally. A good facilitator and manager can increase 

student motivation and growth by creating and maintaining a positive classroom climate 

(Brown, 2007).  The media arts program will need to consist of facilitators giving 

students the information they need, encouraging them in their creativity, and guiding 

them to success in the projects they produce.  Consistency and fairness are crucial in a 

subjective field as creativity and art.  The facilitator will need to teach the art of self-
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reflection and peer critique in order for students to fully grasp technical concepts and 

creative approaches. 

As a teacher, I believe that mutual respect and understanding is crucial in my 

classroom.  Therefore, I make a point to establish rapport with students, making ways to 

open lines of communication and trust (Brown, 2007).  This can be shown through truly 

caring about the success of the students, genuinely listening to their comments and 

concerns, and respecting each student in my classroom.  Rapport can be a challenge to 

attain, but I believe it is the first step to respect. When rapport is built, the students trust 

their teacher to guide and manage their progress, therefore contributing to the 

management of the class.  

I believe that the teacher has a responsibility to bring a positive energy to the class 

because energy can dictate class dynamic and motivation. A teacher has the power to 

control, maintain, and adjust the energy of a classroom through many ways.  The careful 

preparation that goes into each lesson sets the tone. The consideration of cognitive and 

affective factors, learning styles, and class mood play a significant role in helping the 

teacher to find the correct “setting” for each class.  Positivity as a teacher, towards 

students and their success, can go a long way in creating this energy.  When students feel 

a teacher’s belief, they begin to believe it as well.  Even when students have a bad day, a 

teacher’s positivity can override those frustrations and help them start anew.   

The Classroom 

The classroom setting is not the place for a teacher to focus and share their own 

beliefs, rather a place for teachers to encourage and empower students. This does not 

mean that teachers should never state their opinions, but by asking students meaningful 
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questions, a teacher’s identity can become more transparent. It is the responsibility of the 

teacher to keep a “clear vision of your [his/her] own mission of a teacher” (Brown, 2009, 

p. 270).  Through neutrality and respect, students will see the teacher’s values that come 

out in a lesson.  While the concept of true neutrality may be an impossibility, having an 

additive perspective (Kubota, 2009) can allow the room for exploration and open-

mindedness.  Purgason (2009) stresses the importance of creating a classroom that allows 

students to use English to express their own voice and opinions in a safe and encouraging 

way. Deep or controversial discussions should be done in a sensitive manner.  Even if 

teachers are sensitive to students’ opinions, needs, and feelings, other students may not be 

as sensitive in their comments (Vandrick, 1997). Creation of a classroom where all sides 

are active listeners and participants can interject their ideas and beliefs without fear of 

judgment may lead to eventual overall development of student thoughts and values 

(Canagarajah, 2009). White (2006) deems as crucial to success; “acceptance of 

difference, willingness to learn, and trust in each other” (pp. 5-8).  When the mentioned 

points are incorporated into a classroom setting, students can learn from one another to be 

sensitive to the opinions and values of their peers. 

Social, Political, and Cultural Aspects of Language Learning 

I believe that language determines and displays culture.  “A language is part of a 

culture, and a culture is part of a language” (Brown, 2007, p. 133); so intertwined, it is 

impossible to separate them while maintaining the same level of both culture and 

language (Brown, 2007). Our culture can be seen from the words we speak, and 

according to the Saphir-Whorf Hypothesis (Anderson & Lightfoot, 2002), our 

perspectives and thought processes are a direct result of our language.  When learning an 
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additional language, learners are able to learn another culture, and in essence, view the 

world in a new way.   

  The learner’s geographic positioning makes sense in how “convenient” it is to 

learn the language. Therefore, the context in which language learning occurs is 

considered as one of the primary determiners of progress and success. It is important to 

determine if a L2 learner is in a context where the target language is spoken or not. This 

plays a role in the varieties of language to which learners are exposed.  The type of input 

they receive can vary based on quality and quantity.  Are the L2 learners able to become 

an active participant in the L2 community? As far as the cultural context goes, this can be 

very motivating or demotivating, depending on how the culture views language 

learning.  Schumann’s Acculturation Model (as cited in Scovel, 2001 p. 25) showed that 

the greater the socioeconomic differences between two languages, the more social 

distance between the language communities. If the L2 is widely accepted, there is a 

higher motivation or sense of need to acquire the new language.  However, if there is a 

negative or lower socioeconomic class stigma associated with the L2, the desire to learn 

the language is greatly challenged. 

On a political level, English is used as an international language and many people 

find it necessary to learn and use English in a global way. English has “become a tool for 

international communication in transportation, commerce, banking, tourism, technology, 

diplomacy, and scientific research” (Brown, 2007, p. 136).  The spread of English 

through colonization is an example of how English has been introduced, integrated and 

viewed, positively or negatively, around the world.  In some places, English has taken 

over the smaller languages, dominating in the travel industry and workforce, rendering 
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other languages as less important.  Political leaders also set the standards for the most 

important language to learn, when and how they will learn it, and the benefits that will 

arise from the language knowledge.  Due to the increased view of English as a dominant 

power, indigenous languages have been left behind or lost.  This language power 

dominance affects the attitude towards the necessity and/or dislike for English (Edge, 

1996). As an administrator of a worldwide intensive English program, this value of 

learning the English language keeps students attending such programs to increase their 

readiness for entering into this English dominated world.  Many of my students come 

from advantaged backgrounds and have the financial ability to support their development, 

leading in to a wide array of career options readily available to them in the future.   
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Chapter 3: Assessing Needs 
 

In order to create and run a program as this, it is necessary to consider the needs 

of the students and teachers who are involved in this course.  Additionally, in order to 

make the necessary decisions about the financial and planning aspects, the institution and 

managers need to be considered as well.  Graves (2000) defined needs assessment as “a 

systematic and ongoing process of gathering information about students’ needs and 

preferences, interpreting the information, and then making course decisions based on the 

interpretation in order to meet the needs” (p. 98).  While the ultimate goal of this program 

is to give students an opportunity to gain useful training and an overall view of different 

areas of the media industry, it is important to ensure that all stakeholders are happy with 

the program and see the benefits that come with completion of it.  Each of the 

stakeholders may have different opinions on what the program needs may be (Richards, 

2001) and therefore, much information must be collected and evaluated in order to see to 

what extent each will be addressed.   

EF International Language Centers (EF) is an Asset accredited language 

institution that needs to keep their academic and teacher standards in line with Asset 

accreditation policies, making the institution an important stakeholder.  In order to meet 

the standards, it is the duty of the Academic Director to meet the standards and respond 

to questions or complaints from staff and students. 

 Another important stakeholder category belongs to the student sponsors.  

Oftentimes, they are the parents, employers, or government ministry of education 

departments.  These are the ones paying for the course and they expect to see results and 

benefits from this program.  If they do not, they will not hesitate to transfer their students 
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to a different program or pull them out of the more expensive media arts course, and 

enroll them to a lower cost intensive English program at EF or elsewhere, which would 

result in low profits for the school. While the AD does not communicate directly with the 

parents, it is important to communicate clearly and effectively with the sales offices that 

act as the liaison between the parents and the school.  To accommodate the sponsor 

needs, the sales office also communicates with the AD with any course specific requests 

or expectations of the parents.  When given the information before the course starts, it is 

generally easy to accommodate those requests, however, in mid-course, it can be a 

challenge to make any drastic changes based on requests from this group of stakeholders.  

Therefore, the AD must be prepared to “evaluate the effect and effectiveness” of the 

request and decide to implement it or not (Graves, 2000, p. 100).   

The most important and visible stakeholder is the student.  The students come 

from a wide variety of cultural and linguistic backgrounds and varying degrees of media 

and workplace experience.  To ensure that we provide the best possible course and 

experience for these students, information about their current and future needs should be 

compiled (Graves, 2000).   I will also need to identify the target (what students need to 

learn) and learning needs (how students expect to learn) of the students (Graves, 2000) to 

help maintain balance and student engagement and buy-in.  In the case of this particular 

program at EF, these courses must be designed in a way to meet the needs of the students, 

prepare them for a global experience, and provide a solid and sound academic component 

that can prepare them for a university setting or workplace context.  To plan this program 

and give students the best possible course, I will need to incorporate a variety of student 

data and make educated decisions on how to create the program and courses.   
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To do so, I have broken up the visible key program players, distinguishing them 

as the students and the teachers.  I will utilize different pre-class, initial, and on-going 

needs assessment with both groups.  For the student needs assessment, I will incorporate 

the following six assessments: a letter to students, a needs assessment form, a placement 

test, a meeting, a course experience questionnaire, and course specific surveys. (See 

Table 3.1).  As a needs assessment for the media arts teachers, I will incorporate 

discussion groups, meetings, and observations. (See Table 3.2) 

The pre-class assessments gather information from students in order to provide 

the AD and teachers with important details about students prior to their arrival.  Since I 

need to collect and look at several different sourced data samples to have a complete 

image of what the student abilities and interests are, I will need to use a triangular 

approach (Richards, 2001).  This information will guide the scheduling, help determine 

the language level and technical level of the class, and understand student goals.  This 

pre-class information will be gathered via email and the EF student page.  The email 

(Appendix A) will be sent three weeks before their course starts, and will contain 

pertinent information about what they need for the course, what to expect upon arrival, a 

few questions for informational purposes, and create the connection for correspondence if 

there are any further questions.  The needs assessment form (Appendix B) is linked to 

their student page and asks the students to reflect on strengths and weaknesses in English 

and the purpose for which they are studying.  Finally, the students will also take a 

placement test that is composed of listening, speaking, reading, and writing.  This 
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information will be used to make choices about the scheduling and volunteership 

placements.   

The initial assessments will add to the previously gained knowledge and give 

information about the media exposure and experiences they have had.  The first initial 

assessment will consist of a welcome meeting.  It will be informal in nature and occur at 

some point during the first two weeks.  The information gained during this time will also 

consider their interests, an equipment inventory, and previous in depth experience in any 

of the course fields.  The information will be compiled and sent to the teachers and AD.  

This information will guide the teachers in their course project pairings and knowing 

more about the strengths of their students (See Appendix C for a sample compilation).  

This information may look like a repeat of the information collected in the email, but on 

average only a third of students respond to all the questions in the email.  Another initial 

assessment will be a questionnaire, asking students some specific questions about their 

classes and teachers, and includes a section for extra comments or questions.  A few 

benefits of using a questionnaire (Appendix D) are the ease of preparation and the facility 

of gathering data from a large number of students (Richards, 2001). One of the 

weaknesses of questionnaires is the “superficial” information given; therefore, the way 

that I will counteract this will be by scheduling an informal interview (Richards, 2001) 

with any students who give a score of a 1, 2, or 3 for any of the academic components.  

This will help me to understand any issues that the students may be facing, and give me 

an opportunity to change or adjust something if possible or necessary.   

The ongoing assessments will be done at the end of each term.  This “helps 

determine whether what is being taught, how it is being taught, and how it is being 
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evaluated, are effective for the students” (Graves, 2000, p. 110).  Since the program 

consists of six different courses, the data collected in each of the course specific surveys 

(Appendix E) will provide useful information on what worked and what did not.  While it 

will be necessary to wait until the next time a specific class runs to make any changes, 

some things may be possible to adapt and modify directly for the next term. These forms 

will also help students reflect upon what they have learned, what they still need to learn, 

and what projects and activities were beneficial to them.   

Table 3.1 Student Needs Assessment 

When What Data Method Rationale 

Pre-Class Collection of 
background 
information, as well 
as student 
expectations 

Response to questions 
in an initial welcome 
email.   Focused on 
media arts students 
only.  

To determine course 
expectations and see if 
there are any questions to 
answer before arrival 

Pre-Class Background 
information, 
previous language 
experience, and 
motivation for 
language learning/ 
program. 

School created, 
generic needs 
assessment form. 
Generic questionnaire 
required for all 
students.  

To know the general 
motivations and language 
needs/goals of learners.  

Pre-Class Student English 
levels 

Placement test 
(multiple choice- EF 
created test) 

To ensure all students are 
at the correct level for the 
program.  To have 
information on the high 
and low ends of the level 
spectrum. 

Initial Students’ interests, 
equipment 
inventory, and 
previous media 
related experience.  

Media arts welcome 
and informational 
meeting.  Introduce 
the program and 
teachers. Incorporation 
of a checklist with 
individual check ins 
for each student.   

To compile information 
on previous experience 
that could determine what 
type of volunteership 
they are placed in and for 
specific class group 
assignments.  Inventory 
check to see who has the 
required inventory for the 
assigned projects. 
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Initial Student satisfaction 
in academic areas- 
broken down into 
general classes and 
media related 
classes. 

Course experience 
survey and follow up.   

To gain feedback on 
student satisfaction.  If 
students give a high score 
on the survey and 
positive comments, it can 
be viewed as successful.  
For any students who 
give lower evaluation 
scores (1 or 2 on a 5 point 
scale) the academic 
director will meet with 
them in order to see what 
frustrations they have 
with the course and 
collect feedback on what 
is lacking or negative. 

Ongoing 
(End of each 
term) 

Student interest and 
areas of perceived 
learning and non-
learning in each 
class.  Favorite/least-
favorite projects, 
teacher specific 
feedback. 
  
Overall opinions of 
the program.  Gather 
information on 
schedules, trips, and 
materials.  Review 
what they learned 
and how they intend 
to use this 
information in the 
future. 

Course specific 
surveys 

To identify the course 
projects, trips, and 
lessons that students 
perceived as strong and 
weak in order to make 
any changes for the next 
session.  To gather 
information on the 
effectiveness of the 
teacher and assignments. 

The following (Table 3.2) pre-class assessments gather information from teachers 

in order to provide the AD with important details about the preferences, skills, expertise, 

and any syllabus updates.  Richards (2001) stated, “In planning a language program it is 

therefore important to know the kinds of teachers the program will depend on and the 

kinds of teachers needed to ensure the program achieves its goals” (p. 99).  The group of 

media arts teachers is a small group, thus allowing for more meeting and discussion to be 



	   19	  

used throughout the process. Since the program is dramatically different from the other 

programs we offer, these meetings not only act as information sessions, but as support for 

the teachers themselves.  Thorough planning in the pre-stages allow for a smooth and 

organized start, ensuring that the teachers will feel ready and prepared for the upcoming 

terms.   

In the initial stages of teacher needs assessment, we will meet frequently about the 

students, analyzing what they bring to the class and how to balance their expectations.  

During the first two weeks, students tend to feel overwhelmed and sometimes tell their 

teacher that they want to drop out of the course. Sometimes, the course is not what they 

expected and other times, they come with a very high level of knowledge in specific 

media areas.  During these meetings, we can address these challenges and see what can 

be done to satisfy and encourage these students to remain in the program.  

Some ongoing assessments consist of weekly meetings and term observations.  

These regular meetings or feedback sessions will allow the teacher to reflect on the last 

week and acknowledge what has worked and what has not worked.  This is also the time 

to check in with the teachers and see in what areas the AD can support them, plan field 

trips, and plan end of term projects.  Over the term, the teachers will be able to choose a 

class for the AD to observe.  Teachers can choose a class they are struggling with, or 

conversely, one in which they have had previous success.  The rationale for this method 

of needs assessment is to gain information on the professional development that a teacher 

may need or desire.  It can also be a guide for classroom management if there are any 

challenging students that are causing strain on the classroom.    
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Table 3.2 Program Teacher Needs Assessment 

When What Data Method Rationale 

Pre-Class Teacher technical abilities 
and preferred classes 

Meeting/discussion  To determine which 
teachers should/want 
to teach each class.   

Pre-Class Syllabus review and 
minor changes based on 
term weeks/holiday 
schedules.  Project 
schedule and support 
information collected 
 
Scheduling of students 
based on student previous 
experience. 

Meeting  Check over the 
syllabus for any last 
minute changes that 
are dependent on 
teacher strengths and 
weaknesses.    
 
Teachers who teach 
the pairings will need 
to work in tandem and 
align their projects.  
Dates will need to be 
set.   

Initial  Feedback on first week of 
classes.  Are students 
ready for the experience?  
Any students who are 
frustrated with the 
program thus far? How 
did students respond to 
syllabus review? 

Teacher/Staff 
meeting.    

To compile 
information on how 
the class is going from 
the teacher’s 
perspective. 

Ongoing 
(weekly) 

Any equipment needed?  
Necessary training?  Any 
problems?  Any ideas? 
Field trip decisions. 

Teacher/Staff 
meetings 

To identify the course 
necessities and to stay 
informed.  The group 
is small and needs to 
work closely together 
in order to make the 
program work and run 
smoothly.     

Ongoing 
(each term) 

The lesson effectiveness 
and layout of the class.  
How students respond to 
teacher.  Teaching areas to 
address. 

Observations To find the balance 
between lecture and 
hands on approach in 
classes for optimal 
student response.   
If teachers need any 
additional support or 
training.   
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Chapter 4: Learning Outcomes 

In the development of a language program, educators must have a clear idea of 

intended learning outcomes in order to provide guidelines, facilitate learning, and lead 

learners through the program. Outcomes also “allow us to articulate where we are going, 

how well we are doing, and see how we can improve” (Bleistein, 2013, slide 13).  

Forming outcomes helps to “define priorities and make choices” and teach with a purpose 

(Graves, 2000, p. 79).   For this program, my outcomes are guided by my beliefs of 

learning, institutional expectations and standards, student needs, and course instructors. 

The media arts program is also influenced by the social and economic efficiency, learner-

centeredness, social deconstructionism, and cultural pluralism ideologies (Richards, 

2001).   

The social and economic efficiency philosophy is largely evident in the 

assignments and learning outcomes of the media arts program, as they “emphasize the 

practical needs of learners and society” (Richards, 2001, p. 115). Each class in this 

program provides opportunities for students to gain practical and functional skills in 

specific areas of media as well as American workplace etiquette, enabling students to 

improve themselves professionally and discover new abilities that may benefit them in 

the future (Richards, 2001).  (Learning outcomes 1-7) 

The learner-centeredness philosophy has a major influence on the development of 

this course and the learning outcomes.  Through projects and class emphasis, students are 

able to “develop awareness, self-reflection, critical thinking, and learner strategies 

(Richards, 2001, p. 117).  Learners can make the most of this hands-on environment to 

learn by doing and through creative self-expression.  Students have the chance to express 
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themselves creatively and academically with the flexibility of projects designed for 

exploration.  (Learning outcomes 1, 2, 4, 6, 7) 

The social deconstructionism philosophy is centered on issues of social injustice 

and inequality (Richards, 2001).  While this is not one of the main philosophies in the 

program, there is an underlying notion of integration of ethical or justice topics to explore 

in several of the classes and projects.  The diversity of the students in the classroom 

paired with the emphasis of creative self-expression often leads to the influence of 

projects based on issues such as discrimination, racism, and religion.  (Learning 

outcomes 1 & 4) 

 Cultural pluralism enters into the program in regards to the volunteership portion 

of the course.  Through the volunteer experience in an American workplace, students are 

introduced and prepared to participate in a culture that is different from their own 

(Richards, 2001).  In today’s society, cross-cultural competency and experience is 

something that many employers look for in the hiring process. During this experience in 

the workplace and in their multicultural classroom exchanges, students gain valuable 

experience in learning about other cultures, comparing them, and engaging in them 

(Richards, 2001).  (Learning outcomes 2, 3, 7)  

Goal 

By the end of this 9-month program, students will demonstrate their progress and 

improvement in the technical, academic, and creative skills in media art specific topics 

(photography, graphic design, key concepts, screenwriting, film production, and 

advertising and marketing) necessary to graduate from the program and earn university 

credit. 
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Table 4.1 
 
Learning Outcomes Rationale 

1. By the end of the photography 
portion of the program, students 
will be able to employ technical and 
editing skills in photography 
demonstrating basic mastery of 
camera modes and functions 
through multiple projects focused 
on image control, lighting, portraits, 
and landscapes, using a digital 
camera and Photoshop, concluding 
in a gallery showing and final 
portfolio.   
 

This outcome is designed to build student 
confidence and mastery in using their 
digital cameras and Photoshop to create 
images that correspond to the different 
prompts (image control, lighting, portraits, 
and landscapes) and focus on the skills of 
ISO, aperture, shutter speed, lighting, and 
angles, while finding and conveying 
meaning through their work.   
 
In this class/program, students will learn 
various practical and functional skills in 
specific areas of media, enabling students 
to improve themselves professionally and 
discover new abilities that may benefit 
them in the future (Richards, 2001).  
 
By mastering these skills, students will be 
equipped with the necessary introductory 
photo techniques, vocabulary, and abilities 
for future success in a university media 
program or entry level photography 
position.      

2. By the end of the program, students 
will be able to design, create, film, 
and edit short, high quality videos 
with time restraints and while 
collaborating and negotiating with 
group members.   

 

This outcome is in alignment with learner 
centeredness philosophies in the 
development of self-awareness and critical 
thinking.  This outcome also encourages 
students to work together to accomplish a 
common goal (video creation), learn to 
establish group roles, and practice time 
management.    
 
In many workplaces, colleges, and 
universities, people/students are expected 
to collaborate, work in groups, and adhere 
to time and subject restrictions.  As many 
of the courses in this program are centered 
around these skills, students are able to 
develop their ability to not only work well 
in a group but also learn how and what they 
can offer to projects.   

3. By the end of the volunteership Students learn how to act in a professional 
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portion of the program, students 
will be able to develop a working 
resume and cover letter, complete 
50 hours of volunteering at an 
American company, and apply use 
of specific media arts technical 
skills (social media, graphic design, 
photography, and/or basic editing) 
in work related tasks. 

 

workplace setting in a different culture 
from their own.  They will learn the 
process of applying for work, writing a 
resume, learning interview skills, and how 
to do miscellaneous entry-level tasks that 
are asked of them while volunteering.   

4. By the end of the marketing portion 
of the program, students will be 
able to formulate interview 
questions, synthesize information 
through identifying advertisement 
target profiles, compose marketing 
strategies, and film an 
advertisement or public service 
announcement. 
 

This outcome focuses on critical thinking 
skills by asking students to collect 
information, formulate opinions, add 
support, and express the information 
through a final project. Since this program 
provides a chance for students to earn 
college credit, these skills are crucial to 
their success.  Students are also able to 
demonstrate their ability to identify and 
respond to any social justice or other 
pressing issues that are recognized in an 
advertisement profiling assignment or 
through the creation of a public service 
announcement. 

5. By the end of the program, students 
will be able to employ 
brainstorming techniques to initiate 
the written and alternate media 
process of a creative project, such 
as planning videos, writing 
screenplays, creating marketing 
strategies, and other creative 
projects. 

 

This learning outcome is designed around 
the writing process and the creation of 
various projects that demonstrate their 
ability to meet the demands of an academic 
and professional written process.  Students 
should be able effectively integrate 
brainstorming techniques-both independent 
and group oriented- into the beginning 
stages of project planning. 
 

6. By the end of the graphic design 
portion of the program, students 
will be able to create and design 
logos, business cards, and personal 
portfolio websites by integrating 
and utilizing compositional 
elements (line, shape, value, 
texture, color, size, and space) 
design principles (balance and 
rhythm), layout formatting, and 
graphic design software 
(Illustrator).  

This outcome is designed to build student 
confidence and mastery in using the 
Illustrator program to create designs that 
correspond to the different tasks, while 
learning the practical and functional skills 
of designing, formatting, and color.  
Requiring a hands-on approach, this allows 
students to take the lead on their own 
projects and learn from their own success 
and challenges.  
 
This learning outcome will enable students 
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to improve themselves and discover new 
abilities that may benefit them in the future 
(Richards, 2001).   
 
By mastering these skills, students will be 
equipped with the necessary introductory 
graphic design techniques, vocabulary, and 
abilities for future success in a university 
media program or basic graphic projects in 
the workplace.  

7. By the end of the program, students 
will be able to evaluate, discuss, 
and critique the written and 
alternative media works (photo, 
video, or graphic) of their own and 
of their peers through 
feedback/evaluation forms, revision 
assignments, and meetings with 
peers and advisors.  

Students will learn how to revise and 
improve their creative works through peer 
revision and project development meetings.  
Students will learn the necessary structures 
and processes for each type of creative 
assignment; focusing on the planning, 
organization, planning and production 
stages with guidance and support from 
peers and staff, showing the connection 
between feedback and improvement.   
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Chapter 5:  Syllabus Design 
 

A syllabus provides the organization and structure for a course or program while 

“providing the basis for its instructional focus and content” (Graves, 2000; Richards, 

2001, p. 152).  Beginning with the conceptualization of a course, it is necessary to make 

choices about what to choose and then organize this content into a workable plan that 

informs not only the teacher, but the students, institution and any stakeholders (Graves, 

2000).  The organization of a course is dependent on five processes: determining the 

course rationale, identifying the organizing units, sequencing the units, determining unit 

content, and organizing the unit content (Graves, 2000).  A syllabus is composed of (and 

not limited to) a course rationale, a schedule, instructor information, learning outcomes, 

grading scales, projects, and assessment information.   

Organizing Principles 

Determining the content for this program is dependent on the institutional 

guidelines of both EF and Hult University as well as my own beliefs of what is necessary 

and practical for the learners.  As mentioned in the beliefs chapter, I believe that students 

need to be given meaningful content and opportunities to express themselves freely.  For 

this reason, I am choosing to create this program with a combination of Task-Based 

Learning (TBL) and Content-Based Instruction (CBI).  The TBL approach provides 

students with tasks of language in content that students are to complete while the teacher 

monitors and analyzes the task progress (Brown, 2007).  The CBI approach “is the 

concurrent study of language and subject matter, with the form and sequence of language 

presentation dictated by content material” (Brown, 2007, p. 56).  Both of these 

approaches are also in line with my beliefs of the teacher as a facilitator.  The media arts 
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program will need to consist of facilitators providing students with appropriate 

information, encouragement in creativity, and guiding them to success in the projects 

they produce.  Consistency and fairness are crucial when evaluating creativity and art.  

The facilitator will need to teach the art of self-reflection and peer-critique in order for 

students to fully grasp technical concepts and creative approaches.   

The syllabi for each course will be organized by topic and has already been 

approved by Hult University to ensure the content is up to university credit standards. In 

a topic based syllabus “the content provides the vehicle for the presentation of language 

rather than the other way around” (Richards, 2001, pp. 157-158). In this context, the 

content will aid in comprehension, make language meaningful, and allow authentic 

materials (Richards, 2001).  Some challenges in creating a program that is content or 

topic based are the specific teacher qualifications and the basis for assessment.  Finally, 

there is little adaptation of the course topics by students, but within the projects, students 

have the flexibility to choose topics and presentations that are based on their learning 

needs and wishes.   

Program Content 

The program consists of six cyclical courses- or modules.  Each module consists of 

weekly units.   

Fall Term: Key Concepts of Media and Arts and Introduction to Photography 

Duration: 14 weeks 

Key Concepts of Media and Arts 

The course is designed to give students a foundation in the terminology, collaboration, 

theory, and execution that is involved in the fields of media and art. The course will cover 
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a wide array of subjects and ideas and through the use of projects, lecture, and 

homework. 

Introduction to Photography 

The course is designed to give students a foundation on the technical and editing skills in 

photography through multiple projects focused on image control, lighting, portraits, and 

landscapes using a digital camera and Photoshop; concluding in a gallery showing and 

final portfolio. 

 

Winter Term: Screenwriting and Introduction to Video Production 

Duration: 9 weeks 

Screenwriting  

This course is designed to introduce students to media industry formats and requirements 

as they apply to script writing.  This course will cover the screenplay writing process, 

guiding students through the many complexities of this specific writing field in order to 

produce their own screenplay.   

Introduction to Video Production 

This course is designed to introduce and lead students through the stages of film 

production.  Through the task of designing a short film, this course addresses the 

creativity, language, organization and collaboration involved in the creative process. 

 

Spring Term: Introduction to Graphic Design and Advertising and Marketing 

Duration: 10 weeks 
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Introduction to Graphic Design 

This course is designed to give students a foundation in design principles and visual 

communication concepts.  This course will cover basic layout techniques and how to 

combine images with texts/symbols with the use of Illustrator and Photoshop.   

Advertising and Marketing 

This course is designed to give students a foundation in advertising and marketing and an 

introduction into understanding American marketplace strategies.  Students will identify 

target groups in advertising and develop their own marketing strategies. 

 

The Sequence of the Units 

Sequencing the modules for this program consists of deciding which courses are 

to be taken together and in what order (Graves, 2000). The entire program consists of six 

modules of 9 to 14 weekly units.  The courses listed above are paired, ordered, and 

organized according to course type, term length, and number of incoming students.  The 

courses are assigned to their pairing based on the subject and the type of class.  Key 

Concepts of Media and Art is a theory-based class whereas Introduction to Photography 

is a hands-on class.  The combination of theory and practicum allow for integration and 

complementary abilities between the courses.   

The courses run at specific times of the year in order to ensure the week amount 

of the term is sufficient for the required content and projects.  Once the six courses are 

finished running, the cycle restarts (Graves, 2000).  Each course starts with an overview 

and builds up the necessary skills that students need in order to be successful on their 

final projects.  The fall term receives the largest intake of media arts students (90%), 
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therefore, the majority of the students have been trained in the basics of functional 

camera use and have been given a complete overview of the topics.  In future classes, the 

fall intake students will be able to help any new arrivals to the program in January or 

April.   

The program syllabus (Appendix F) gives the information to the final 

organization and thought of the sequencing.  The syllabus will clearly state the order of 

the classes, learning outcomes, and assessments, helping students navigate through the 

program and each individual course and understand what will be needed for successful 

accomplishment of the program.   
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Chapter 6:  Texts and Materials 

 
Material development and text selection is a very significant part of the planning 

process.  Richards (2001) writes, “instructional materials generally serve as the basis for 

much of the language input learners receive and the language practice that occurs in the 

classroom (p. 251).  The responsibility of the teacher in the material development stage 

can vary, ranging from the creation of textbook based supplements to choosing a text or 

creating all materials independently (Graves, 2000).  Textbooks often act as a guide or 

tool in the course and aid in the overall consistency of a course or program (Graves, 

2000).  To choose an effective textbook or materials for a program or course, it is 

important to review the materials thoroughly ensuring that the content is in line with 

course goals, organization and focus (Graves, 2000).   

Text Selection 

For this program, I have chosen to use a variety of authentic texts, meaning that 

they are not modified for the language learner.  To abide by the requirements of Hult 

University, each course in this program must be considered a non-language focused class. 

To accommodate, the program will consist of content-based classes where students learn 

language through the subject matter.  Using non-ESL textbooks will introduce the 

students to authentic content knowledge and the instructors should be prepared to check 

comprehension and support the language learning process during the program.  The texts 

that will be used can be found in table 5.1.   

Students will be given a text on loan for each course they take, being sure to 

return it at the end of the term.  They will be responsible for completing all reading 

assignments outside of class in order to be prepared for class assignments and 
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discussions.  Teachers will use the course textbooks as a resource and be prepared to 

supplement.  Due to the knowledge specific nature of the program, each teacher will need 

to have extensive experience in the course they are teaching.  Using the photography 

class as an example, the teacher should have comprehensive training and experience in 

photography and be able to provide a portfolio of their work.  Students may attend the 

class with varying degrees of photography experience, so the teacher will need to be 

well-equipped with camera, photo, and Photoshop knowledge in order to satisfy student 

questions and needs.   Additionally, a teacher’s portfolio and experience can help provide 

access to a plethora of photography examples and creative ideas for any future projects.  

Finally, teachers who are active in the photography community can benefit the course 

through field trip ideas, guest speakers, and photo contest information.  

The use of authentic texts and materials has many advantages in this program.  

The chosen texts (Table 5.1) have useful resources and visuals for teachers to use in 

class.  For example, the texts for the photography and film courses have tips, advice, and 

technique sections that teachers and students can reference.  The ability to use a textbook 

as a learning tool and a reference, gives students the ability to work at their pace and 

ability level throughout the courses. Finally, in this context, the use of authentic texts 

assists in teaching students appropriate and specific language and content relevance 

throughout their classes, volunteership, and future work experiences. Exposure to real 

language can motivate students, relate to students’ needs, and provide students 

opportunities to interact with authentic materials (Richards, 2001).   
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Table 5.1 
Key Concepts of Media and Arts 
 
Campbell, R. (2012). Media and culture: An introduction to mass communication (8th ed.). New York: St. 

Martin's Press. 
 
Advertising and Marketing 
 
Drewniany, B., & Jewler, A. (2008). Creative strategy in advertising (9th ed.). Boston, MA, USA: 

Thomson/Wadsworth. 
 
Levinson, J., & Levinson, J. (2007). Guerrilla marketing: Easy and inexpensive strategies for making big 

profits from your small business (4th ed., Completely updated and expanded ed.). Boston, MA: 
Houghton Mifflin. 

 
Introduction to Video Production 
 
Jones, T. (2012). Movie making course (2nd ed.). Hauppauge, NY: Barron's. 
 
Introduction to Photography 
 
Miotke, J. (2010). Better Photo basics: The absolute beginner's guide to taking photos like the pros. New 

York: Amphoto Books. 
 
Screenwriting  
 
Snyder, B. (2005). Save the cat!: The last book on screenwriting you'll ever need. Studio City, CA: M. 
Wiese Productions. 
 

Course Specific Material Examples 

One of the six textbooks that will be used for this program is Better Photo Basics: 

The Absolute Beginners Guide to Taking Photos Like the Pros.  The book is divided into 

different steps or chapters with each step represents a different area to focus on such as 

camera modes, instant improvement tips, photo assignments, lighting, aperture/shutter 

speed/focal length, creative techniques, and image adjustment.  Each page has images 

that correspond with the techniques and skills represented.  In the first chapter, each 

camera mode or function has a dedicated page with the mode symbol, description of the 

mode, how to use it, an image, and a tip for use.   
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Text Strengths 

The strengths of this textbook can be seen at a practical or hands-on level.  The 

teacher can teach the photo techniques during class, and students can still have access to 

reminders and tips out of class to help them practice.  Step three of the text consists of 

popular photo assignments that the teachers can use for assignments and activities 

throughout the term.  The assignments contain step-by-step instructions for different 

photo subjects and give guidance to what modes and settings to use and what equipment 

is needed.  Additionally, this text is lightweight, full of useful images, and visually 

appealing to the reader.  Due to the basic nature of the book, the reader can start with 

either a smart phone camera or a DSLR camera and learn the photo techniques necessary 

to meet the learner where they are.  

Text Weaknesses 

The weakness of the textbook is that it is not a language textbook; there is no 

emphasis on language practice and there are no explicit practice activities for each new 

focal point in the chapters.  In lieu of the practice activities, teachers have the ability and 

room to supplement and take student needs into consideration through more specific 

training such as workshops and site training.  However, teachers may spend considerable 

amounts of time preparing for these further practice activities. Additionally, this is a basic 

textbook for a basic introductory photography course.  If a student has more experience 

in this field, teachers and the student may find that the book is too basic for their needs.  

Finally, this book has no supplementary materials.  There are no connected web 

resources, videos, or DVDs that correspond to the materials.   
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Text Adaptation and Supplementation 

 Taking the aforementioned weaknesses into consideration, teachers will need to 

use the texts as a guide and keep pace with student advances and needs.  Using the 

photography class as an example, the teacher will need to come with both classroom and 

photography experience.  This combination of training and experience will help the 

teacher to supplement the materials as needed.  For the photography course, the book will 

need to be supplemented with course lab projects.  The teacher will use the book as an 

example, but to bring it to life, the students must go “into the field” and learn the 

techniques.  The teacher for this course will need to supplement with more example 

images and student images.  While the text has many examples, students have a lot to 

learn from additional example images of different techniques.   

 While this course is not specifically a language course, the learners are nonnative 

English language learners.  Therefore, there may be content that students do not 

understand or have trouble conceptualizing due to vocabulary.  The teacher will need to 

consider this when lesson planning and be sure to check student comprehension along the 

way.  Some ways to confirm comprehension through easy integration are quizzes, lab 

work, and homework assignments using specific functions. Fortunately, with the level 

requirement for the course being a B2+ level (CEF), students should be able to navigate 

their way through the texts and content with little language struggle.  There are many 

websites that can help teachers connect language and photography to get ideas on how to 

teach specific vocabulary or skills (Appendix H).  By starting out with vocabulary 

instruction as an introduction to new topics, teachers can ensure that students will be on a 

similar level and familiarity with the content.    
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Created Content 

Of the six offered classes, I found it most difficult to find a useful graphic design 

textbook.  Many of the books that I considered were either too advanced, too expensive, 

or too big and/or expansive.  After a few terms of running this course with textbooks, one 

overarching theme to the data collected was that the students wanted a more tailor-made 

class.  One of the previous teachers of this course (with a background in graphic design) 

created materials, lectures, activities, and projects for students.  We found that in this 

specific case, students were more interested on having a hands-on course than a 

theoretical design course.  Some specific examples of teacher produced lecture topics can 

be found in Appendix I.  Topics such as logo use, symbol meaning, and principles of 

design correspond to the assessments throughout the course, tailored specifically towards 

student learning.   

I believe that the books and materials selected for this program are in line with the 

overarching goal of the program, providing the necessary means and foundation to allow 

students to demonstrate their progress and improvement in media art specific technical, 

academic, and creative skills.  The hands-on nature of the selected texts allows teachers 

to act as a facilitator while students actively learn and also contributes to students 

becoming autonomous learners.  Exploratory learning using authentic materials paired 

with course assessments will allow students to focus their attention and learning process 

on projects that easily correlate to real world tasks.   
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Chapter 7:  Assessment Plan 

Assessment and curriculum evaluation pertains to collection of information as 

evidence of successful learning and instruction in a course or program.  Graves (2000) 

explains “assessment plays three interrelated and overlapping roles in course design.  The 

first is assessing needs, the second is assessing students’ learning, and the third is 

evaluating the course itself” (p. 207).  By measuring the effectiveness of a program, 

teachers, administration, and curriculum designers can pinpoint strengths and 

weaknesses, striving for increased improvement and higher standards.  In return, 

institutions, stakeholders and customers will see and benefit from the careful review and 

improvements made.  Richards (2001) writes, “there are many different levels of 

involvement in language teaching programs and this creates different kinds of audiences 

for evaluation” (p. 294).  Because a program involves levels of interest and audience, the 

evaluation of a course needs to provide sufficient evidence of all areas of expectation, 

concern, and interest being met.   

Assessment can have different forms, ranging from summative assessment 

strategies such as final tests and quizzes, to formative assessments such as ongoing or 

alternative assessments.  Both types can form an understanding on whether or not 

learning has taken place and to what extent.  As formative assessment is ongoing, the 

information from these assessments can help show progress and if any modification is 

needed (Graves, 2000).  Summative assessments are done at the end of a course or 

program and show evidence of course/program effectiveness (Graves, 2000).  

Assessment can also be formal or informal, with specific and formal testing procedures or 

informal observation and information gathering.   
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The course specific assessments for this program are in line with the learning 

outcomes listed for the program.  Each course has 3-5 projects that are completed 

throughout the course.  Some of the introductory assessments are informal and formative 

in order to gauge student abilities before the final summative assessments are given.  

Table 7:2 provides the descriptions for the different projects as well as the learning 

outcomes that they fulfill.  In addition to the projects, students will be assessed on small 

homework assignments, ongoing class participation, and attendance.   

For the overall program, many of the needs assessment tools are related to the 

information that will need to be collected for the evaluation of this program.  For this 

overall program assessment, I will be compiling information from class observations, end 

of term presentations, student evaluations, teacher evaluations, and sales office feedback.  

Upon analysis of the data, I anticipate that I will be able to clearly assess which areas of 

the program are successful and which are not.  “The purpose of evaluation is to promote 

review, reflection, and revision of the curriculum based on careful compilation of 

information from a variety of different sources” (Richards, 2001 p. 298).  By using a 

wide range of feedback from a variety of sources, I am able to collect the information I 

need to adapt and improve the media arts program.  As seen in Table 7:1, the range of my 

information gathering is quite extensive and blankets a large area of included individuals.  

Using the sales office information, teacher opinions and feedback of the class help 

counter the subjectivity of the feedback collected directly by the AD.  Student evaluation 

forms will be anonymously collected in order to allow students to provide honest 

feedback.   At the end of each term, the information will be compiled, information will be 

disseminated to relevant parties, and changes will be considered (Richards, 2001).  Any 
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changes will be rolled out in an appropriate fashion, taking into consideration and 

disturbances that may be caused or training that needs to take place.  Finally, the 

information will be saved and reviewed the following term to see the effectiveness of any 

changes.   

Table 7:1 Program Specific Assessments 

Assessment How and when assessment 
will occur 

Why the assessment will 
occur 

What will be done with the 
assessment 

 
Class 
Observations 

 

Within the first half of each 
term.  The Academic Director 
will observe each media arts 
class and use a class 
observation form to collect 
observed information. 
(Appendix J) 

In order to see the lesson 
effectiveness and layout of the 
class. 

 
To understand how students 
respond to teacher.  

 
To observe teaching areas to 
address. 

Future class scheduling will be 
dependent on the results.  

 
Teachers will be given additional 
support or training as needed.   

 
Observation sheet will be filed in 
teacher’s record.  

 
Determine if the syllabus is being 
used, the content is in line with Hult 
University and EF standards, and 
approved content is being used. 

 
End of Term 
Presentations 

 

During the last week of the 
term, students will present 
their work at a school-wide 
open house.  Students will 
prepare and select their work 
to present. 

To give students a chance to 
see improvement over a course. 

 
To provide motivation to 
continue in the program by 
providing a presentation outlet. 

 
To increase interest in the 
program for outside or 
perspective students. 

Demonstrate the quality of project 
content 

 
Will be used as a selling point for the 
program. 

 
 

 
End of Term 
Student 
Evaluations 
(Course 
specific 
surveys) 

 

Students will be given a 
course specific survey to fill 
out at the end of the term.  
Results are compiled by the 
Academic Director (Appendix 
D & E) 

To identify the course projects, 
trips, and lessons that students 
perceived as strong and weak in 
order to make any changes for 
the next session.  
 
To gather information on the 
effectiveness of the teacher and 
assignments. 

Areas of weakness will be adapted 
before the following term. 

 
Ways to improve the 
course/suggestions will be 
considered 

 
Gathered information will be shared 
with the teachers.   

 
End of Term 
Teacher 
Evaluation 
Meeting 

 

Teachers will meet with the 
Academic Director and go 
over the content of the 
syllabus, students, and 
previous term. 

To promote “review, revision 
and reflection of the program” 
(Richards, 2001 p. 298).  

 
Can gather in-depth 
information and specific data 
(Richards, 2001).   

Changes to the syllabus or schedule 
of projects. 

 
Teacher course change/scheduling 
requests.  

 
Class format adaptations. 

 
Sales Office 
Contact 

The Academic Director will 
contact the sales offices of the 
Media Arts students upon their 

To gather information and 
feedback on the courses offered 
in the program from an exterior 

Information will be used to adapt or 
develop any weak areas.  

 



	   40	  

return, and periodically 
throughout the year.  

angle.  
 

To collect data on popularity of 
the program according to 
location.  

Student information can be 
increasingly more specific to 
anticipate any areas of frustration or 
questions. 

 
Will build confidence with the sales 
office in order to increase their LA 
media and arts sales.   

 

Table 7:2 Course Specific Assessments (Recently selected and created by teachers) 

Course Assessment Descriptions (all assessments were created in collaboration with media 
arts teachers) 

Key Concepts 

of Media Arts 

 

LO: 1, 2, 5, 6, 

7 

Life in 20 Shots – 5 Photographs will be used to depict a short story. This exercise will focus on 
controlling specific camera settings to achieve a visual style. Weight: 10%   
 
Photo Story – Very similar to the previous project, but only 10 pictures may be used. The focus of 
this project will be to tell a compelling story using the basic story elements to create an interesting 
narrative. Weight: 10% 
 
Music Video – Students must select a song and construct a creative visual plan to complement the 
music. The focus of this project will be making visual choices and a designing a visual plan. Students 
will work in groups, preparing them for the larger group work that will be a part of the next project. 
Weight: 20% 
 
Video Project – Students will generate story ideas, select the strongest ones, and make groups to 
bring the ideas to life. Students will learn the different roles of film production and will learn the 
steps necessary to bring a film from conception to completion. Weight: 30% 

Introduction to 

Photography 

 

LO: 1, 5, 6, 7 

Image control- Students will explore the rules of exposure, which involve three primary 
factors:  ISO, aperture, and shutter speed.  Students adjust these three factors in order to control 
exposure fully. Students will bring three examples of their own images showing manually controlled 
shutter speed, aperture and ISO. Weight: 10% 
 
Lighting- Focuses on how different kinds of light can create different effects in a photograph. 
Students will learn to understand how light changes the picture, he or she will be able create the exact 
photo that they want. Students will spend time in class understanding the different kinds of lighting 
by looking at examples and by doing practice activities with the available light in the classroom. 
They will have to present 3 examples of different types of lighting. Weight: 10% 
 
Portraits- Centers on the three general types of portrait photography: close-ups, upper body shots, 
and environmental images. Students will photograph portraits that show a few examples of different 
types of portrait photography. Weight: 10% 
 
Landscapes- Students will hone their skills in how to capture the essence of different landscapes. 
Students will learn to use the camera as a tool to emulate the true beauty of nature through the use of 
compositional rules, lighting and exposure rules learned throughout the term. Weight: 10% 
 
Portfolio- Students will learn about different platforms to present their portfolios, which will include 
5-10 of their best photographs. Students will create a portfolio of their work, due the last week of the 
term. Weight: 30% 

Advertising Picture Advertising- Students will take a picture, exchange it with a classmate and make a print 
advertisement. Psychology of color, tag lines, and image visualization are assessed.  The students will 
have to identify what neighborhoods the ad can be found in as a billboard, what websites can be 
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and Marketing 

 

LO: 2, 4, 5, 6, 

7 

targeted for pop up ads, and what magazines and newspapers demonstrate use of this style of ad. 
Weight: 10% 
 
Advertising Targets- Students will create an advertisement targeting a demographic group.  They 
will pick two demographic groups (Latino, African-American, Asian-American, Native-American, 
Disabled, Women, Elderly, or LGBT). They will take the same product from Project #1 and create 2 
new ads for 2 different minority groups using the lessons from the books as a basis. They will 
identify places for the print ad to be displayed as in Project #1. Weight: 10% 
 
Marketing Strategy Development- Students will pick a local business, assess their marketing needs 
and develop a strategy for new print advertisements, a radio commercial, and a guerilla marketing 
campaign.  Students must create a questionnaire for the business and a questionnaire for the 
customers.  All of it will be submitted together in a power point presentation.   Students will work 
with the owner, employees, and customers.  The CEO’s vision for the company will be assessed. 
Employees will be interviewed on workplace morale; customers will be interviewed on consumer 
perception of the business.  Within the PowerPoint, old marketing devices will be identified and 
discussed and new marketing devices will be presented. Weight: 20% 
 
Advertisement filming- Students will shoot a commercial, start a guerilla marketing campaign, or a 
music video advertising a local business/band/organization.  Students will manage the entire 
production.  They will be graded, not only on creative content, but following the theoretical rules of 
marketing and advertising, and also the management and production of the event. Weight: 30%  

Graphic 

Design 

 

LO: 4, 5, 6, 7 

Dream Collage- To understand the principles of design, composition and communication as well as 
color theory, students will apply the basic principles of design in a collage about a dream they had 
while using techniques of visual perception and techniques on communicating an idea.   Weight: 
15% 
 
Poster- To understand the role of marketing and advertisement in our society, students will learn 
about controversial advertisements and media posters throughout history. Students will understand 
the importance of using Gestalt psychology to play on emotions.  Students will be provided with 
lectures on Gestalt psychology and how emotion can be linked with color, shapes and lines. Students 
will work on a poster for a film or album cover of their choice, conveying the movie/album’s 
intentions.  Weight: 15% 
 
Logo- Students will decipher what factors come into play when designing a logo and decide what 
makes a good logo. To understand that a good logo is distinctive, graphic, and simple in form and 
conveys a message or prompts a strong feeling, students will be provided with lectures and examples 
of logo design and logo history. They will create a logo for a fictitious company, which will be 
discussed in class. Weight: 10% 
 
Business Card- Students will understand that a business card serves as a mini portfolio.  Lectures 
and presentations will be provided on tips for creating a business card, such as measurements and 
what to include and what not to. Students will create a personal business card where they’ll get the 
chance represent themselves, through color, shapes, typography and more.  Weight: 30% 

Screenwriting 

 

LO: 2, 5, 7 

Film Analysis: Students will understand script format, how film translates back to script form, and 
will see the genre possibilities that exist through subtle changes to a scene. Students will be given a 
movie to watch on their own time. After watching the film they must reinterpret a scene from the film 
by first writing it into the correct format and then making minute changes within the scene to create a 
feeling of a different genre. There will be a 5 change maximum.  Weight: 20% 

 
Stage Reading / Cold Read (Theatre/Film): Students will practice the writing steps necessary to get 
from paper to camera, demonstrate the difference between a written medium and spoken medium, see 
the importance of collaboration at different stages of script development. Students will present a 
staged reading of the material they’ve been working on. They will be graded on the content of the 
material, on how well they’ve blocked the material, on the clarity of their ideas, as well as their 
casting of actors. Students are also expected to rehearse their projects with their actors to create a 
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seamless transition from the page to the stage. Weight: 20% 
 

Final presentation (1 act play, 4 sequential movie scenes, T.V pilot): Demonstrate development of 
writing over the course, demonstrate understanding of constructive critique, demonstrate script 
development, and show comprehension of dialogue and setting creation as well as character 
development. Show collaboration in the development of a marketable product.  Assessment: Self-
Assessment for individual roles with Teacher global grade. Weight: 30% 
 

Introduction to 

Video 

Production 

 

LO: 2, 5, 7 

Silent Film: Students will put together a 1-2 minute silent film.  The focus will be on camera angles 
and camera movement as discussed in class.  In addition, narrative should be strongly discussed.  
Students are responsible not only for handing in the film, but a storyboard and shot list.  Emphasis 
should be placed on making deliberate choices for all of the decisions they have made in the film 
process. Weight: 10% 
 
4-6 Minute Film: The students will put together a 4-6 minute film with sound.  In addition to choices 
focused on in the last film, the students will add sound to the mix.  Narrative and camera choices will 
be just as important, but we will now dissect sound and lighting choices.  Students will not only be 
responsible for storyboards and shot lists, but also for a script.  Students should be allowed to 
struggle to a degree with logistics and time management to drive home the importance (and 
difficulty) for their final project. Weight: 20% 
 
Final Project: 8-11 Minute Film: The final project should be a culmination of everything covered 
over the course.  Emphasis should be put on deliberateness of choice as well as ability to work as an 
organized team.  In addition to the narrative film, students will be responsible for shot lists, 
storyboards, and script.  Students will also complete a reflective paragraph on what they learned 
about filming, editing, working in groups and what they would do differently. Weight: 40% 

Volunteership 

LO: 3 

Cover Letter and Resume- Students will create a personalized cover letter and resume 
 
Volunteer Experience- From pre interview to post interview, students will participate in the daily 
duties of a local American workplace.  Students will complete 40 hours of “work time” 
 
Reflection Essay- After completing the volunteership experience, students will write a reflective 
essay focusing on new skills they have gained, differences between US and their own country’s 
workplaces, and what they accomplished during this time.   
**The volunteership portion of the program is not graded, however, upon excellent completion, the 
workplace locations will provide a written letter of recommendation for the student.   
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Appendix A- Initial Student Email 
 

Hello and welcome to the EF Media & Arts program!  My name is Jen, and I am 
the Academic Director at EF Los Angeles.  We are excited to have you with us for our 
next Academic Year. We want your experience here to be a good one where you can 
develop your English language skills while enjoying a creative environment. We want to 
highlight that this is a language school first with a media and arts focus. Your specialized 
classes are beginner- intermediate media & Arts training – all skill level s are welcome!  
The classes you can expect to take during your time here are: 

• Key Concepts of Media and Arts and Introduction to Photography 
• Screenwriting and Introduction to Video Production 
• Introduction to Graphic Design and Advertising and Marketing 

These courses are a mix of both lecture and lab style courses.  This means that 
some days you may be learning about equipment usage, and another day you will be out 
taking photos!  Your schedule will be very busy, but you will have many new skills at the 
end of your stay.  It is important that you attend class and complete your projects on time 
so you will have a full portfolio of your work by the time you finish.   

Additionally, there are a few academic and equipment requirements and 
recommendations for this program.  First, if you haven’t already done so, you need to 
login to my.ef.com and take your placement test. To find this test, click the iLab tab, then 
find the Progress menu, and choose the Placement Test. As you already know, this 
program requires a level B2 or higher, so please take this test seriously.  After the test is 
finished, a needs assessment questionnaire will pop up on your screen.  Please take the 
time to fill that out as well.  

In regards to the necessary equipment, you will need to bring a laptop and a 
camera with manual functions.  You will also need to bring professional clothing for your 
workplace experience.  We have Adobe Creative Suite on several of our school 
computers, but if you prefer to do you work at home or late at night, you may want to 
consider getting a student copy of Photoshop or Premier.  Again, if you have any 
questions about the equipment or need any help, please let me know.   
In order to prepare for the upcoming courses, we ask that you provide us with some 
information. 

• Why are you interested in studying in this program?  
• What is your highest level of completed education? (High school, 2 year program, 

4 year program) 
• Do you have a higher level of training in any of the previously mentioned course 

topics? 
• If there is any equipment that you don't have at this time, will you be buying 

before your arrival or do you need any assistance on finding it once you arrive in 
the US?  

• What are your areas of interest in Media and Arts? (Film, photo, graphic design, 
web design, acting, directing, art, etc. 

• What are you looking forward to most about this program?  

Thank you for your information and I look forward to meeting you soon! 
Jennifer Eureka- Academic Director 
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Appendix B- Generic EF Needs Assessment Form 
 

You can estimate your language ability by completing the following 
questionnaire. 

Give yourself a rough English score by marking how difficult you find the 
following tasks. Choose from very difficult to very easy for each one. When you 

have finished the test, you will get feedback about your language skills, and 
suggestions about improving your English. 

 
How easy is it for you to do the following in English . . . 
  

  very 
difficult 

difficult a little 
easy 

easy very easy 

Understand telephone calls 
      

Understand someone speaking 
slowly 
 

     

Understand someone speaking 
quickly 
 

     

Understand TV and films 
      

	  

 very 
difficult 

difficult a little 
easy 

easy very easy 

Understand notices and signs 
      

Understand newspapers 
      

Understand emails and letters 
      

Understand magazine 
advertisements 
 

     

	  

  very 
difficult 

difficult a little 
easy 

easy very easy 

Write notes and lists 
      

Write friendly letters 
      

Write email messages 
      

Write formal reports 
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 very 
difficult 

difficult a little 
easy 

easy very easy 

Pronounce English words and 
sounds 
 

     

Have a conversation with friends 
      

Make small talk at a party 
      

Give speeches and presentations 
       

 
Thank you for completing the needs assessment. The more information we 
have about your skills and needs, the better we can help you achieve your 

goals. 
Your answers indicate that you have basically the same level of confidence 
across skills. Here are some tips to help you improve your general English ability. 
 

• Surround yourself with English. Find ways to make English part of your 
everyday life, like writing your shopping list, reading the newspaper, 
listening to the radio or writing in your diary. 

• Set yourself realistic goals and give yourself reasons for studying: do you 
want to start your own business, read English novels, or travel abroad 
more easily? Keep track of your progress and reward yourself when you 
achieve a goal. 

• Find fun ways to learn new words. If you like singing, then look up the 
words for your favorite English songs. Or write new words on 'Post-it' 
notes and stick them up around your house. 

• Have fun! Learning a language takes work, but you'll be more likely to 
stick to it if you are enjoying yourself. Play games, do crossword puzzles, 
sing songs, read comics, and don't worry too much about making 
mistakes!	  

	  
This	  Needs	  Assessment	  Form	  belongs	  to	  EF	  International	  Language	  Centers.	  
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Appendix C- Meeting Information Collection (Example) 

 
Name	   Education/Experience	   Equipment	   Interests	  
Kevin	  
Verwijst	  

I	  	  	  	  	  	  I	  was	  following	  during	  High	  
School.	  I	  liked	  Arts	  classes	  a	  lot,	  
since	  people	  always	  told	  me	  that	  
I	  was	  very	  good	  in	  drawing	  and	  
painting,	  It's	  a	  gift	  I	  guess.	  I	  
always	  had	  straight	  A's	  and	  B's	  
in	  Art	  Class.	  My	  experience	  in	  
Media	  is	  that	  I	  have	  done	  some	  
acting.	  I	  also	  have	  worked	  for	  an	  
advertising	  agency	  for	  two	  
weeks	  as	  an	  internship	  for	  
school.	  	  
	  	  

I	  	  	  	  	  I	  am	  planning	  on	  
taking	  my	  camera	  
but	  it's	  nothing	  
special	  just	  to	  take	  
pictures.	  I	  have	  a	  
laptop	  and	  I	  will	  
take	  it	  with	  me.	  	  
	  

	  	  P	  Photography	  fascinates	  me	  as	  well,	  I	  
enjoy	  watching	  beautiful	  photos	  of	  
landscapes	  and	  Still	  Life	  
photography,	  I	  also	  like	  to	  take	  
pictures	  my	  self,	  I	  am	  not	  sure	  if	  I	  
am	  good	  at	  it	  but	  I	  have	  heard	  that	  I	  
am.	  What	  I	  like	  the	  most	  are	  Movies	  
and	  that	  industry.	  I	  am	  also	  very	  
much	  interested	  in	  a	  career	  in	  the	  
Movie	  or	  television	  world.	  I	  also	  
have	  some	  experience	  with	  Acting	  
as	  well.	  I	  have	  done	  some	  musicals	  
and	  a	  lot	  of	  movie	  auditions	  and	  a	  
television	  show	  for	  youth	  and	  young	  
adult	  about	  a	  group	  of	  teens	  in	  high	  
school.	  So	  I	  like	  acting	  to.	  	  

Diehua	  Hu	  
	  
	  
	  

I	  	  	  	  	  I	  can	  sing	  and	  play	  piano,	  
and	  I	  like	  dancing.	  I	  have	  a	  
nickname	  as	  'Doris	  the	  copy	  
cat',	  because	  I’m	  good	  at	  
imitating	  people's	  physical	  
movement	  and	  memorizing	  
dancing	  moves.	  I	  was	  an	  intern	  
at	  a	  TV	  program	  producing	  
station	  in	  shanghai.	  I	  attended	  
dancing-‐flash	  mob	  in	  Sh.	  

I'	  	  	  	  I’m	  bringing	  a	  
camera	  (still,	  
interchangeable	  
Lens,	  new)	  with	  me,	  
and	  i	  have	  a	  laptop	  
(not	  a	  mac	  so	  
no	  final	  cut,	  Win7)	  
and	  a	  pad	  (wifi-‐
equiped	  with	  
Android).	  I'm	  
leaving	  my	  PC	  here	  
so	  I	  will	  buy	  one	  in	  
LA	  	  

...	  	  	  I'm	  a	  huge	  fan	  of	  Saturday	  Night	  
Live,	  which	  is	  a	  comedy	  show	  
reflects	  politics	  and	  cultures.	  It's	  
funny	  already	  because	  of	  their	  
body	  and	  
facial	  expression	  although	  I	  can't	  
understand	  sometimes.	  I	  like	  
comedians	  like	  Charlie	  Chaplin,	  Jim	  
Carrey.	  	  	  

Loïc	  Besson	  
	  

I	  studied	  film	  and	  audiovisual	  
for	  one	  year.	  I	  learned	  to	  
produce	  a	  movie,	  to	  edit	  with	  
final	  cut	  pro,	  to	  film	  with	  
professional	  equipment.	  I've	  
also	  written	  scripts	  and	  
submitted	  them	  to	  critical	  
views.	  	  
I	  participated	  in	  the	  filming	  of	  
short	  films	  as	  an	  actor.	  Last	  
summer,	  I	  was	  followed	  by	  a	  
production	  team,	  for	  two	  
weeks,	  with	  friends	  for	  a	  real	  
TV	  show.	  It	  has	  been	  a	  very	  
good	  experience	  as	  for	  me.	  	  

	  

No	  info	   I'm	  also	  very	  interested	  in	  theory,	  
and	  I	  like	  test	  famous	  movies	  from	  
Hitchcock,	  Truffaut,	  and	  Woody	  
Allen.	  I'm	  fond	  of	  them!	  	  
I'm	  interested	  in	  also	  everything	  in	  
media	  &	  arts	  (that's	  why	  I	  chose	  
this	  option!).	  I	  love	  cinema,	  
television	  (shows	  and	  movies),	  I	  
like	  information,	  creation,	  and	  
realization.	  I	  like	  being	  able	  to	  
direct	  me,	  making	  speeches.	  I	  
would	  like	  to	  present	  an	  
information	  program.	  I	  also	  like	  
journalism.	  And	  finally,	  I'm	  very	  
impressed	  by	  the	  important	  place	  
that	  can	  take	  media	  in	  daily	  life,	  
and	  being	  in	  the	  middle	  of	  that	  
media	  is,	  for	  me,	  a	  dream.	  I	  would	  
like	  to	  have	  media	  training	  courses	  
to	  be	  able	  to	  speak	  in	  the	  medias	  as	  
the	  politicians!	  
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Appendix D 

 

 
 

! ! ! ! !!!!!!!!!!!!!!!!!!!!!!!!!!!!!Departure(Questionnaire!
!
!

Student!First!Name:!!□□□□□□□□□□□□□□□□□!

Student!Last!Name:!□□□□□□□□□□□□□□□□□!

!
!
! ! ! !!!!!!!!!!!!!!
!!! ! ! ! N/A!!!!!!!!!!!!!!!!!!5!(Excellent)!!!!!!!!4!(Very!good)!!!!!!!!!!3!(Good)!!!!!!!!!!!2!(Fair)!!!!!!!!!!!!!1!(Poor)!

PreEDeparture!Information:! □! !!!!□! !□! !!!!!!!□! !!!!!□! !□!

Service!from!Sales!Office:! □!!!!!!!!□! !□! !!!!!!!□! !!!!!□! !□!
!

!
! ! ! !!!!!!!!!!!!!!
! ! !!!! ! !!!N/A!!!!!!!!!!!5(Excellent)!!!!!!!!4!(Very!good)!!!!!!!!!!!!3!(Good)! !!!!!!!2!(Fair)!!!!!!!!!!!!!!!!!1!(Poor)!

Current!Host!Family:!!! ! !!!□! !!!!□! !□! !!!!!!!□! !!!!!□! !□!
Residence!or!Campus!Dormitory:!□! !!!!□! !□! !!!!!!!□! !!!!!□! !□!
Meals!at!your!accommodation:! !!!!□! !!!!□! !□! !!!!!!!□! !!!!!□! !□!
!
!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!5!(Excellent)!!!!!!!!4!(Very!good)!!3!(Good)! !!2!(Fair)!!!!!!!!!!!!!1!(Poor)!

All!Teachers:!! ! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
Teachers:!!____________! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
! !!!!!____________! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
iLab!Classes:! ! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
iPad!Classes:! ! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
Language!Classes:! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
SPIN!Classes:!! ! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !
!
!
!

Personal!Information!

In!your!home!country!

Accommodation!

Study!

Please!write!in!CAPITAL!LETTERS.!
Use!BLUE/BLACK!pen!not!pencil.!

Cross!X!in!boxes.!
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This	  questionnaire	  Form	  belongs	  to	  EF	  International	  Language	  Centers.	  
 
 
 
 

Community&Culture/!

American!English!Lecture:! □! !!!!□! !□! !!!!!!!□! !!!!!□!

Books!&!Materials:! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!! 5(Excellent)!!!!!!!!4!(Very!good)!!!3!(Good)! !!!2!(Fair)!!!!!!!!!!!!!!!1!(Poor)!
!

Classrooms:! ! ! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
English!Improvement:!!!!!! □! !!!!□! !□! !!!!!!!□! !!!!!□! !!
!
!
!

!!!!!!!!!!!!!!5(Excellent)!!!!!!!!4!(Very!good)!!!!!!!!!!!3!(Good)! !!!!!!!2!(Fair)!!!!!!!!!!!!!!!!1!(Poor)!
!

School!Staff:!! ! !!!!!!□!!!! !!!!□! !!□! !!!!!!!□!!!!!!!!!□!

School!Facilities:! !!!!!!!!!!!!!□!!!!!!!!!□!!!! !!□! !!!!!!!□! !!!!!□!
!
!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!! ! !!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!N/A!!!!!!!!!!!5(Excellent)!!!!!!!!4!(Very!good)!!!!!!!!!!!3!(Good)! !!!!!!!2!(Fair)!!!!!!!!!!!!!!!1!(Poor)!

EF!Excursions/Events:! !!□! !!!!□! !□! !!!!!!!□! !!!!!□! !□!

Activities!Staff/Services:!!□! !!!!□! !□! !!!!!!!□! !!!!!□! !□!
!
!
!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!5!(very)!!!!!!4!!!!!!!!!!!!!!!!3! !!!!!!2!!!!!!!!!!!!!1!!(not!very)!

Overall!how!satisfied!are!you!with!your!EF!Program?!!!!!!!!!!!□!!!!□!!!!□!!!!□!!!!□!

How!likely!is!it!that!you!would!recommend!EF!to!a!friend?!□!!!!□!!!!□!!!!□!!!!□!!!!!!!
Can!we!use!your!name!as!a!reference?!!!!!!!!!!!!!!!!!!□Yes!!!!!!!□No!

Have!you!reached!your!academic!goals?!!!!!!!!!!!!!!!□Yes!!!!!!!□No!

Would!you!like!to!become!an!EF!ambassador?!!!!□Yes!!!!!!!□No!

Would!you!like!to!join!another!EF!program?!!!!!!!!□Yes!!!!!!!□No!
!
!
Thank(you(for(completing(this(questionnaire.((If(you(have(comments(or(suggestions(please(write(them(here:(
(
(

The!School!

Activities!

Experience!

!
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Appendix E- Course Specific Questionnaire 
Class & Teacher Evaluation Summary 

Class:  

Teacher:  
 
Please circle the correct number, according to your opinion: 
1 = never, 2 = almost never, 3 = sometimes, 4 = often, 5 = always/almost 
always   

  
1. The teacher arrives and begins classes on time. 1    2    3    4   5    
2. It is obvious that the teacher prepares and plans for 

each class. 
1    2    3    4   5    

3. The teacher gives us homework. 1    2    3    4   5    

4. The field trips we take are educational, fun, and useful. 1    2    3    4   5    

5. The teacher is very knowledgeable about the class 

subject.  
1    2    3    4   5    

6. The teacher is able to control behavior and talking in the 

class.  
1    2    3    4   5    

7. The teacher respects me as a student and as a person. 1    2    3    4   5    

8. The teacher is easy to hear and understand. 1    2    3    4   5    

9. The teacher gives individual help and extra explanation 

if I ask. 
1    2    3    4   5    

10. This class has been what I expected it to be.  1    2    3    4   5    

11. I have learned new techniques and vocabulary. 1    2    3    4   5    

12. I feel like I am learning a lot in this class. 1    2    3    4   5    

13. I understand why we are learning the things we learn in 

class. 
1    2    3    4   5    

14. I like this class.  The content and instruction is useful. 1    2    3    4   5    

15. I have done all of my assignments and turned them in 

on time.  
1    2    3    4   5    

16. I prefer taking the lead on a group project 
 

1    2    3    4   5    
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17. What would you like to have MORE of in class?  What projects or 

activities did you enjoy? 

 

 

 

 

 

 

18. What would you like to have LESS of in class?   

 

 

 

 

 

 

 

19. Please write any other comments here. 
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Appendix F- Syllabus 
	  

	  
 
 

 
 

Advanced Diploma of Media and Arts  

 
	  
	  
	  

Offered	  Year	  Round	  
	  
	  

Coordinator	  
Jennifer Hirashiki 

	  
	  

CLASS	  TIME	  
2	  x	  80	  min	  per	  week/course	  

2	  courses	  per	  term	  
	  
	  

CLASSROOM	  
EF	  classroom	  on	  site	  

 
	  

EMAIL	  
Provided by teacher 

	  
	  
	  

OFFICE HOURS  
ROOM: Academic Director’s Office 

Hours:	  Open	  all	  business	  hours	  throughout	  the	  week	  for	  consultation	  	  
	  
	  
	  
	  
COURSE	  DESCRIPTION	  AND	  RATIONALE	  
EF	   Los	   Angeles	   is	   home	   to	   the	  Media	   Arts	   in	   Language	   program.	   	  With	   courses	   on	   screenwriting,	  
photography,	   video	   production,	   key	   concepts,	   graphic	   design,	   and	   advertising	   and	   marketing,	  
students	  are	  able	  to	  add	  new	  skills	  to	  their	  repertoire	  while	  gaining	  the	  competitiveness	  of	  English	  
language	  training	  and	  volunteership	  (internship	  or	  American	  workplace	  shadowing)	  experiences.	  
	  
This	  program	  provides	  an	  introduction	  to	  ESL	  students	  who	  are	  studying	  or	  working	  in	  a	  media	  
related	  industry	  either	  at	  home	  or	  abroad.	  	  In	  our	  ever-‐increasing	  global	  society,	  employers	  and	  
universities	  seek	  those	  with	  international	  and	  cross-‐cultural	  experience.	  	  This	  program	  provides	  job	  
and	  media	  specific	  language,	  technical	  procedures	  of	  course	  specific	  tools	  such	  as	  Illustrator	  and	  
Photoshop,	  and	  American	  workplace	  procedures.	  	  Students	  are	  equipped	  with	  the	  necessary	  
knowledge	  and	  abilities	  to	  use	  English	  in	  a	  workplace	  environment	  and	  for	  creative	  projects.	  	  
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Students	  need	  to	  enter	  the	  program	  with	  a	  B2+	  level	  (CEF),	  ensuring	  students	  will	  have	  the	  necessary	  
language	  abilities	  to	  participate	  in	  high-‐level	  projects,	  workplace	  experiences,	  and	  get	  the	  most	  out	  of	  
the	  specialized	  program.	  	  Throughout	  their	  program,	  students	  will	  demonstrate	  competency	  in	  their	  
general	  English	  courses	  through	  progression	  of	  levels.	  In	  the	  media	  related	  courses,	  students	  will	  
demonstrate	  their	  newfound	  knowledge	  through	  several	  projects,	  end	  of	  term	  gallery	  events,	  and	  
research	  papers.	  	  
	  
PROGRAM	  MODULES/	  COURSE	  SCHEDULE	  
Fall	  Term:	  Key	  Concepts	  of	  Media	  and	  Arts	  and	  Introduction	  to	  Photography	  
Duration:	  14	  weeks	  
	  
Key	  Concepts	  of	  Media	  and	  Arts	  
The	  course	   is	  designed	  to	  give	  students	  a	   foundation	   in	   the	   terminology,	  collaboration,	   theory,	  and	  
execution	  that	  is	  involved	  in	  the	  fields	  of	  media	  and	  art.	  The	  course	  will	  cover	  a	  wide	  array	  of	  subjects	  
and	  ideas	  through	  the	  use	  of	  projects,	  lecture,	  and	  homework.	  

1. History	  of	  media	  in	  the	  US	  
2. Copyright	  and	  free	  speech	  
3. Visual	  media	  
4. Tone	  and	  color	  
5. Digital	  media	  
6. Photography	  introduction	  
7. Screenwriting	  introduction	  
8. Film	  introduction	  
9. Music	  video	  
10. Pitching	  
11. Storyboards	  and	  graphs	  
12. Editing	  
13. Editing	  
14. Final	  screening	  
	  

Introduction	  to	  Photography	  
The	  course	  is	  designed	  to	  give	  students	  a	  foundation	  of	  the	  technical	  and	  editing	  skills	  in	  
photography	  through	  multiple	  projects	  focused	  on	  image	  control,	  lighting,	  portraits,	  and	  landscapes	  
using	  a	  digital	  camera	  and	  Photoshop;	  concluding	  in	  a	  gallery	  showing	  and	  final	  portfolio.	  

1. History	  of	  photography	  
2. Introduction	  to	  the	  camera-‐	  functions/image	  control	  
3. Exposure-‐	  ISO/shutter/aperture	  
4. Exposure	  exposed-‐	  over/under	  exposed/	  fast/slow	  shutter	  
5. Depth	  of	  field-‐	  Aperture/lens	  
6. Field	  project	  
7. Composition	  
8. Lighting-‐	  color	  temperature/time	  
9. Lighting-‐	  3	  point/bouncing/choice	  
10. Portraits	  
11. Landscape	  
12. Portfolios	  
13. Photoshop	  
14. Gallery	  	  

	  
Winter	  Term:	  Screenwriting	  and	  Introduction	  to	  Video	  Production	  
Duration:	  9	  weeks	  
	  
Screenwriting	  	  
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This	  course	  is	  designed	  to	  introduce	  students	  to	  media	  industry	  formats	  and	  requirements	  as	  they	  
apply	  to	  script	  writing.	  	  This	  course	  will	  cover	  the	  screenplay	  writing	  process,	  guiding	  students	  
through	  the	  many	  complexities	  of	  this	  specific	  writing	  field	  in	  order	  to	  produce	  their	  own	  screenplay.	  	  	  

1. Screenwriting	  software	  
2. Format	  and	  outline	  rules	  
3. Brainstorming	  for	  script	  writing	  
4. Scene	  rewriting	  
5. Staging	  performances/focus	  group	  reading	  
6. Writing	  workshop	  
7. Character	  development	  
8. Creating	  settings	  	  
9. Editing	  

	  
	  

	  
Introduction	  to	  Video	  Production	  
This	  course	  is	  designed	  to	  introduce	  and	  lead	  students	  through	  the	  stages	  of	  film	  production.	  	  
Through	  the	  task	  of	  designing	  a	  short	  film,	  this	  course	  addresses	  the	  creativity,	  language,	  
organization,	  and	  collaboration	  involved	  in	  the	  creative	  process.	  

1. Introduction	  and	  roles	  
2. Aesthetics	  and	  story	  
3. Technical	  aspects	  
4. Story	  through	  image	  
5. Pre-‐production	  
6. Shooting	  and	  editing	  
7. Post-‐production	  
8. Creativity	  and	  tools	  
9. Advanced	  composition	  

	  
Spring	  Term:	  Introduction	  to	  Graphic	  Design	  and	  Advertising	  and	  Marketing	  
Duration:	  10	  weeks	  
	  
Introduction	  to	  Graphic	  Design	  
This	  course	  is	  designed	  to	  give	  students	  a	  foundation	  in	  design	  principles	  and	  visual	  communication	  
concepts.	  	  This	  course	  will	  cover	  basic	  layout	  techniques	  and	  how	  to	  combine	  images	  with	  
texts/symbols	  with	  the	  use	  of	  Illustrator	  and	  Photoshop.	  	  	  

1. History	  of	  design	  
2. Symbol	  overview	  
3. Principles	  of	  design	  
4. Aesthetics	  
5. Color	  
6. Advertising	  
7. Illustrator	  tutorial	  
8. Branding	  and	  logos	  
9. Illustrator/Photoshop	  
10. Presentations	  

	  
Advertising	  and	  Marketing	  
This	  course	  is	  designed	  to	  give	  students	  a	  foundation	  in	  advertising	  and	  marketing	  and	  an	  
introduction	  into	  understanding	  American	  marketplace	  strategies.	  	  Students	  will	  identify	  target	  
groups	  in	  advertising	  and	  develop	  their	  own	  marketing	  strategies.	  

1. Psychology	  of	  color	  
2. Advertising	  for	  minorities	  
3. Print	  ads	  
4. Basic	  marketing	  strategy	  
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5. Market	  competition	  
6. Radio	  ads	  
7. Commercial	  ads	  
8. Guerilla	  marketing	  
9. Social	  media	  and	  marketing	  
10. Final	  presentations	  

	  
	  
INTENDED LEARNING OUTCOMES 
Learning Outcomes	   Rationale	  

1. By the end of the photography portion of 
the program, students will be able to 
employ technical and editing skills in 
photography demonstrating basic mastery 
of camera modes and functions through 
multiple projects focused on image control, 
lighting, portraits, and landscapes, using a 
digital camera and Photoshop, concluding 
in a gallery showing and final portfolio.   
	  

This outcome is designed to build student 
confidence and mastery in using their digital 
cameras and Photoshop to create images that 
correspond to the different prompts (image control, 
lighting, portraits, and landscapes) and focus on the 
skills of ISO, aperture, shutter speed, lighting, and 
angles, while finding and conveying meaning 
through their work.   
 
In this class/program, students will learn various 
practical and functional skills in specific areas of 
media, enabling students to improve themselves 
professionally and discover new abilities that may 
benefit them in the future (Richards, 2001).  
 
By mastering these skills, students will be equipped 
with the necessary introductory photo techniques, 
vocabulary, and abilities for future success in a 
university media program or entry level 
photography position.     	  

2. By the end of the program, students will be 
able to design, create, film, and edit short, 
high quality videos with time restraints and 
while collaborating and negotiating with 
group members.   

	  

This outcome is in alignment with learner 
centeredness philosophies in the development of 
self-awareness and critical thinking.  This outcome 
also encourages students to work together to 
accomplish a common goal (video creation), learn 
to establish group roles, and practice time 
management.    
 
In many workplaces, colleges, and universities, 
people/students are expected to collaborate, work in 
groups, and adhere to time and subject restrictions.  
As many of the courses in this program are centered 
around these skills, students are able to develop 
their ability to not only work well in a group but 
also learn how and what they can offer to projects.  	  

3. By the end of the volunteership portion of 
the program, students will be able to 
develop a working resume and cover letter, 
complete 50 hours of volunteering at an 
American company, and apply use of 
specific media arts technical skills (social 
media, graphic design, photography, and/or 
basic editing) in work related tasks. 

	  

Students learn how to act in a professional 
workplace setting in a different culture from their 
own.  They will learn the process of applying for 
work, writing a resume, learning interview skills, 
and how to do miscellaneous entry-level tasks that 
are asked of them while volunteering.  	  

4. By the end of the marketing portion of the This outcome focuses on critical thinking skills by 
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program, students will be able to formulate 
interview questions, synthesize information 
through identifying advertisement target 
profiles, compose marketing strategies, and 
film an advertisement or public service 
announcement. 
	  

asking students to collect information, formulate 
opinions, add support, and express the information 
through a final project. Since this program provides 
a chance for students to earn college credit, these 
skills are crucial to their success.  Students are also 
able to demonstrate their ability to identify and 
respond to any social justice or other pressing issues 
that are recognized in an advertisement profiling 
assignment or through the creation of a public 
service announcement.	  

5. By the end of the program, students will be 
able to employ brainstorming techniques to 
initiate the written and alternate media 
process of a creative project, such as 
planning videos, writing screenplays, 
creating marketing strategies, and other 
creative projects. 
	  

This learning outcome is designed around the 
writing process and the creation of various projects 
that demonstrate their ability to meet the demands 
of an academic and professional written process.  
Students should be able effectively integrate 
brainstorming techniques-both independent and 
group oriented- into the beginning stages of project 
planning. 
	  

6. By	  the	  end	  of	  the	  graphic	  design	  portion	  
of	  the	  program,	  students	  will	  be	  able	  to	  
create	  and	  design	  logos,	  business	  cards,	  
and	  personal	  portfolio	  websites	  by	  
integrating	  and	  utilizing	  compositional	  
elements	  (line,	  shape,	  value,	  texture,	  
color,	  size,	  and	  space)	  design	  principles	  
(balance	  and	  rhythm),	  layout	  formatting,	  
and	  graphic	  design	  software	  
(Illustrator).	  	  

This outcome is designed to build student 
confidence and mastery in using the Illustrator 
program to create designs that correspond to the 
different tasks, while learning the practical and 
functional skills of designing, formatting, and color.  
Requiring a hands-on approach, this allows students 
to take the lead on their own projects and learn from 
their own success and challenges.  
 
This learning outcome will enable students to 
improve themselves and discover new abilities that 
may benefit them in the future (Richards, 2001).   
 
By mastering these skills, students will be equipped 
with the necessary introductory graphic design 
techniques, vocabulary, and abilities for future 
success in a university media program or basic 
graphic projects in the workplace. 	  

7. By the end of the program, students will be 
able to evaluate, discuss, and critique the 
written and alternative media works 
(photo, video, or graphic) of their own and 
of their peers through feedback/evaluation 
forms, revision assignments, and meetings 
with peers and advisors. 	  

Students will learn how to revise and improve their 
creative works through peer revision and project 
development meetings.  Students will learn the 
necessary structures and processes for each type of 
creative assignment; focusing on the planning, 
organization, planning and production stages with 
guidance and support from peers and staff, showing 
the connection between feedback and improvement.  	  

	  
METHOD AND WEIGHTING OF ASSESSMENT 
In	  each	  course	  of	  the	  program	  
In	  this	  course,	  students	  are	  evaluated	  by	  the	  following	  means	  of	  assessment:	  

• Participation	  (class	  work/homework):	  	  	  	  	  30%	  	  	  
• Projectwork:	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  60%	  
• Presentations:	  	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  10%	  

	  
ASSESSMENT EXPECTATIONS 
EF	  International	  Language	  Centers	  grade	  point	  scale:	  (on	  back	  of	  course	  reports)	  
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A	   A	  -‐	   B	  +	   B	   B	  -‐	   C+	   C	   C	  -‐	   D	  +	   D	   F	  
4.00	   3.67	   3.33	   3.00	   2.67	   2.33	   2.00	   1.67	   1.33	   1.00	   0.00	  
100%	   90%	   89%	   85%	   80%	   79%	   75%	   70%	   69%	   60%	   <60%	  
	  
In descriptive terms, each grade classification signifies the following, for all types of assessments—exams, 
essays or projects of different sorts. (For each assignment, your teacher will set more specific evaluation 
criteria within this framework, according to the specific assignment.) 
	  
To	  receive	  an	  A	  (90-‐100%),	  the	  student	  must	  meet	  class	  expectations	  and	  also:	   	  

• Receive	  an	  average	  of	  90-‐100%	  on	  tests	  and	  quizzes	  
• Demonstrate	  excellent	  verbal	  and	  written	  understanding	  of	  vocabulary	  and	  

concepts	  presented	  in	  class	  (e.g.,	  uses	  words	  and	  ideas	  correctly	  in	  nearly	  all	  cases;	  
can	  write	  assignments	  of	  required	  length	  and	  in	  an	  appropriate	  format;	  makes	  very	  
few	  written	  and	  verbal	  grammar	  mistakes;	  speaks	  clearly	  and	  with	  ease;	  can	  answer	  
questions	  about	  class	  work	  promptly	  and	  accurately;	  understands	  and	  implements	  
corrections	  right	  away,	  etc.)	  

• Always	  participate	  enthusiastically	  in	  all	  classroom	  activities	  
• Receive	  an	  average	  of	  90-‐100%	  on	  homework	  assignments	  

To	  receive	  a	  B	  (80-‐89%),	  the	  student	  must	  meet	  class	  expectations	  and	  also:	  
• Receive	  an	  average	  of	  80-‐89%	  on	  tests	  and	  quizzes	  
• Demonstrate	  good	  verbal	  and	  written	  understanding	  of	  vocabulary	  and	  concepts	  

presented	  in	  class	  (e.g.,	  uses	  words	  and	  ideas	  correctly	  in	  most	  cases;	  can	  generally	  
write	  assignments	  of	  required	  length	  and	  in	  appropriate	  format;	  makes	  infrequent	  
verbal	  and	  written	  grammar	  mistakes;	  speaks	  well	  but	  with	  some	  hesitation;	  can	  
answer	  many	  questions	  about	  class	  work	  promptly	  and	  accurately;	  can	  understand	  
and	  implement	  corrections	  with	  some	  help,	  etc.)	  

• Usually	  participate	  enthusiastically	  in	  all	  classroom	  activities	  	  	  
• Receive	  an	  average	  of	  80-‐89%	  on	  homework	  assignments	  	  	  

	  
To	  receive	  a	  C	  (70-‐79%),	  the	  student	  must	  meet	  class	  expectations	  and	  also:	  

• Receive	  an	  average	  of	  70-‐79%	  on	  tests	  and	  quizzes	  	  
• Demonstrate	  adequate	  verbal	  and	  written	  understanding	  of	  vocabulary	  and	  

concepts	  presented	  in	  class	  (e.g.,	  uses	  words	  and	  ideas	  correctly	  more	  than	  half	  the	  
time;	  can	  generally	  write	  assignments	  although	  of	  less	  than	  required	  length	  but	  
usually	  in	  the	  appropriate	  format;	  makes	  several	  written	  and	  verbal	  grammar	  
mistakes;	  speaks	  out,	  but	  with	  frequent	  hesitation;	  can	  answer	  several	  questions	  
about	  class	  work	  promptly	  and	  often	  accurately;	  can	  understand	  and	  implement	  
corrections	  with	  some	  help,	  etc.)	  	  	  

• Adequately	  participate	  in	  all	  classroom	  activities	  	  	  
• Receive	  an	  average	  of	  70-‐79%	  on	  homework	  assignments	  	  	  

	  
To	  receive	  a	  D	  (60-‐69%),	  the	  student	  must	  meet	  class	  expectations	  and	  also:	  

• Receive	  an	  average	  of	  60-‐69%	  on	  tests	  and	  quizzes	  	  
• Demonstrate	  below	  average	  verbal	  and	  written	  understanding	  of	  vocabulary	  and	  

concepts	  presented	  in	  class	  (e.g.,	  uses	  words	  and	  ideas	  correctly	  less	  than	  half	  the	  
time;	  frequently	  has	  trouble	  writing	  assignments	  of	  required	  length	  and	  in	  the	  
appropriate	  format;	  makes	  frequent	  written	  and	  verbal	  grammar	  mistakes;	  rarely	  
speaks	  out	  in	  class;	  can	  answer	  questions	  about	  class	  work	  only	  with	  difficulty;	  can	  
seldom	  understand	  and	  implement	  corrections	  even	  with	  help,	  etc.)	  

• Participate	  occasionally	  in	  classroom	  activities	  	  	  	  	  
• Receive	  an	  average	  of	  60-‐69%	  on	  homework	  assignments	  	  

	  
To	  receive	  an	  F	  (<	  60%),	  the	  student	  must	  meet	  class	  expectations	  and	  also:	  
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• Receive	  an	  average	  of	  less	  than	  60%	  on	  tests	  and	  quizzes	  	  
• Demonstrate	  poor	  verbal	  and	  written	  understanding	  of	  vocabulary	  and	  concepts	  

presented	  in	  class	  (e.g.,	  uses	  words	  and	  ideas	  incorrectly	  most	  of	  the	  time;	  always	  
has	  trouble	  writing	  assignments	  of	  required	  length	  and	  in	  the	  appropriate	  format;	  
makes	  constant	  written	  and	  verbal	  grammar	  mistakes;	  rarely	  speaks	  out	  in	  class;	  
cannot	  answer	  questions	  about	  class	  work;	  does	  not	  understand	  and	  implement	  
corrections	  even	  with	  help,	  etc.).	  	  

• Almost	  never	  participate	  in	  classroom	  activities	  	  	  
• Receive an average of less than 60% on homework assignments   

 
LATE WORK 
N/A	  for	  this	  particular	  course;	  may	  be	  used	  for	  another	  course	  type.	  	  
 
ATTENDANCE, PARTICIPATION AND STUDENT RESPONSIBILITIES 
Attendance	  
Classroom	  attendance	  is	  a	  vital	  ingredient	  in	  the	  school’s	  mission	  to	  foster	  an	  effective	  learning	  
environment	  for	  its	  students.	  Any	  time	  a	  student	  is	  absent	  from	  class,	  for	  whatever	  reason,	  the	  
lecturer	  is	  required	  to	  record	  the	  absence,	  both	  for	  Immigration	  purposes	  and	  for	  School	  regulations.	  
The	  rules	  for	  attendance	  are	  as	  follows:	  
	  

• The	  80%	  Rule:	  A	  student	  must	  attend	  at	  least	  80%	  of	  all	  scheduled	  class	  sessions.	  If	  
attendance	  drops	  below	  this	  mark	  because	  of	  unexcused	  absences,	  the	  student	  will	  receive	  
warnings	  per	  EF	  attendance	  policy.	  

• In	  practice,	  the	  80%	  rule	  means	  that	  because	  most	  courses	  meet	  a	  fixed	  number	  of	  times	  in	  a	  
term,	  the	  professor	  will	  report	  a	  student	  to	  the	  Director	  of	  Studies	  as	  soon	  as	  she	  or	  he	  
reaches	  2	  consecutive	  unexcused	  absences.	  	  

• Definition	  of	  Excused	  Absence:	  see	  EF	  attendance	  policy.	  
• The	  No	  Extension	  Rule:	  If	  a	  student	  has	  an	  unexcused	  absence,	  he	  or	  she	  must	  still	  meet	  

deadlines	  for	  any	  work	  that	  is	  due.	  
	  
	  
Maintaining	  the	  learning	  environment	  
In	  order	  to	  maintain	  the	  learning	  environment,	  students	  will	  need	  to	  be	  respectful	  of	  classroom	  rules	  
and	  behaviour.	   	  Cell	  phones	  will	  not	  be	  permitted	   in	   class.	   	   Students	   should	  arrive	  on	   time	  and	  be	  
ready	  to	  participate	  in	  class	  with	  completed	  assignments	  and	  materials.	  	  If	  a	  student	  needs	  to	  use	  the	  
restroom,	  they	  should	  quietly	  leave	  the	  classroom	  so	  as	  to	  not	  disrupt	  the	  class.	  	  The	  teacher	  has	  the	  
authority	   to	   enforce	   school	   rules	   and	   all	   members	   of	   the	   class	   are	   expected	   to	   respect	   rules,	   the	  
learning	  environment,	  each	  other,	  and	  the	  teacher.	  
	  
Participation	  
It	   is	  expected	   that	   students	  attend	  class	   ready	   to	  participate	   fully	   in	   classes	  or	  on	  any	  course	   trips	  
with	  a	  positive	  and	  interactive	  manner.	  	  Students	  should	  respect	  each	  other	  and	  the	  opinions	  shared	  
in	  the	  classroom.	  	  No	  derogatory	  or	  inappropriate	  remarks	  or	  comments	  towards	  others	  in	  the	  class	  
shall	  be	  permitted.	  
	  
Weekly	  workload	  for	  each	  course	  
The	   program	   is	   based	   on	   a	  weekly	   time	   commitment	   of	   4	   x	   80	  minute	   lessons	   of	  work	   per	  week	  
(media	   arts	   classes),	   combining	   in-‐class	   along	   with	   an	   expectation	   of	   out-‐of-‐class	   work,	   which	  
includes	   reading,	   studying,	   writing,	   research	   and	   preparation.	   At	   different	   times	   of	   the	   term,	   the	  
workload	  will	  naturally	  vary	  to	  some	  extent.	  
 
ACADEMIC INTEGRITY 
Any	  work	  submitted	  by	  a	  student	  in	  this	  course	  for	  academic	  credit	  must	  be	  the	  student's	  own	  work.	  
If	  you	  present,	  as	  your	  own	  idea,	  any	  material	  copied,	  paraphrased,	  or	  extensively	  drawn	  upon,	  you	  
are	  plagiarizing—unless	  you	  give	  full	  citations	  for	  your	  sources.	  Of	  course,	  you	  may	  make	  full	  use	  of	  
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ideas,	   arguments	  and	   information	  obtained	   from	  books	  etc.	  but	  you	  must	  make	  clear	   in	  a	   footnote	  
whose	  work	  you	  are	  drawing	  on.	   Failure	   to	   cite	   your	   sources	  will	   result	   in	   a	   failing	   grade	   for	   that	  
assignment.	   In	   cases	   of	   blatant	   and	   intentional	   misrepresentation,	   a	   student	   will	   receive	   a	   failing	  
grade	   for	   the	   course	   and	  may	   face	   disciplinary	   action	   before	   the	   Academic	   Standards	   Committee,	  
which,	  in	  extreme	  cases,	  may	  result	  in	  dismissal	  from	  the	  School.	  
	  
The	   EF	   policy	   on	   plagiarism	   applies	   to	   all	   work	   done	   at	   the	   School.	   Please	   consult	   the	   Student	  
Handbook	  for	  further	  details.	  
	  
During	  examinations,	  you	  must	  do	  your	  own	  work.	  Talking	  or	  discussion	  is	  not	  permitted,	  nor	  may	  
you	   compare	   papers,	   copy	   from	   others,	   or	   collaborate	   in	   any	   way.	   Any	   failure	   to	   abide	   by	  
examination	  rules	  will	  result	  in	  failure	  of	  the	  exam,	  and	  may	  lead	  to	  failure	  of	  the	  course	  and	  School	  
disciplinary	  action.	  
	  
Helpful	  Resources	  

1. Follow	   this	   link	   for	   an	   extensive	   and	   helpful	   list	   of	   other	   links	   on	   plagiarism	   and	  
citation:http://www.informationliteracy.org.uk/Resources_By_Theme/Plagiarism.aspx	  

2. You	  quote	  it,	  you	  note	  it!	  An	  interactive	  tutorial	  guide	  on	  how	  to	  avoid	  plagiarism	  and	  how	  to	  
cite	  sources:	  http://library.acadiau.ca/tutorials/plagiarism/	  

3. How	  to	  cite	  and	  write	  a	  bibliography:	  Your	  lecturer	  will	  tell	  you	  which	  citation	  format	  she	  or	  
he	  wants	   you	   to	   use	   (the	  most	   common	   are	   APA,	  MLA	   and	   Chicago).	   The	  most	   important	  
thing	   is	   to	  use	  one	   citation	  and	   referencing	   format	   consistently	   and	  accurately	   throughout	  
your	  paper.	  For	  guidance,	  try	  these	  two	  useful	  web	  resources:	  	  

a. http://www.jiscpas.ac.uk/documents/olivia/showcase/unit%208/unit%208%20-‐
%20content.htm	  

b. http://www.plagiarism.org/learning_center/citation.html	  
 
PROGRAM MATERIALS 
Technology:	  

• Laptop	  
• Camera	  
• Photoshop	  and	  Illustrator	  

Texts:	  
Campbell,	  R.	  (2012).	  Media	  and	  culture:	  An	  introduction	  to	  mass	  communication	  (8th	  ed.).	  New	  York:	  

St.	  Martin's	  Press.	  
	  
Drewniany,	  B.,	  &	  Jewler,	  A.	  (2008).	  Creative	  strategy	  in	  advertising	  (9th	  ed.).	  Boston,	  MA,	  USA:	  

Thomson/Wadsworth.	  
	  
Jones,	  T.	  (2012).	  Movie	  making	  course	  (2nd	  ed.).	  Hauppauge,	  NY:	  Barron's.	  
	  
Levinson,	  J.,	  &	  Levinson,	  J.	  (2007).	  Guerrilla	  marketing:	  Easy	  and	  inexpensive	  strategies	  for	  making	  big	  

profits	  from	  your	  small	  business	  (4th	  ed.,	  Completely	  updated	  and	  expanded	  ed.).	  Boston,	  MA:	  
Houghton	  Mifflin.	  

	  
Miotke,	  J.	  (2010).	  BetterPhoto	  basics:	  The	  absolute	  beginner's	  guide	  to	  taking	  photos	  like	  the	  pros.	  New	  

York:	  Amphoto	  Books.	  
	  
Snyder,	  B.	  (2005).	  Save	  the	  cat!:	  The	  last	  book	  on	  screenwriting	  you'll	  ever	  need.	  Studio	  City,	  CA:	  M.	  

Wiese	  Productions.	  
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Guide	  to	  Instructors	  
	  
Students	  in	  the	  Advanced	  Diploma	  Courses	  are	  at	  a	  B2	  or	  higher	  level.	  The	  minimum	  
competency	  of	  students	  is	  defined	  by	  the	  can-‐do	  statements	  outlined	  in	  the	  CEFR.	  See	  your	  
school’s	  academic	  staff	  for	  a	  complete	  description.	  Although	  students	  may	  have	  a	  higher	  
level	  of	  fluency,	  instructors	  must	  keep	  this	  minimum	  competency	  level	  in	  mind	  in	  the	  
assessment	  of	  coursework,	  the	  selection	  of	  texts,	  and	  the	  activities	  used	  to	  support	  learning.	  
	  
EF	  Advanced	  Diploma	  Courses	  have	  an	  emphasis	  on	  task-‐based	  (see	  Task-‐Based	  Learning,	  
Willis,	  OUP,	  2007)	  or	  project-‐based	  learning.	  Students	  are	  required	  to	  take	  an	  active	  role	  in	  
individual	  and	  participatory	  projects.	  	  In	  most	  cases,	  projects	  must	  include	  an	  in-‐class	  
component	  that	  is	  supported	  by	  the	  instructor,	  as	  well	  as	  work	  outside	  of	  class	  hours.	  The	  
stages	  of	  each	  task/project	  are	  generally	  well	  defined	  and	  should	  include:	  
	  
Pre-‐task	  
The	  teacher	  introduces	  the	  topic	  and	  gives	  the	  students	  clear	  instructions	  on	  what	  they	  will	  
have	  to	  do.	  A	  model	  of	  the	  task,	  either	  a	  previous	  student’s	  work	  or	  a	  real-‐life	  example,	  is	  an	  
excellent	  way	  to	  give	  students	  a	  clear	  idea	  of	  the	  expectations.	  	  
The	  Pre-‐task	  stage	  often	  includes	  brainstorming,	  recalling	  useful	  language,	  or	  selecting	  
examples	  from	  a	  text.	  Students	  may	  work	  on	  a	  smaller	  task	  that	  will	  be	  incorporated	  into	  the	  
larger	  project-‐	  such	  as	  timelines,	  illustrations,	  analyzed	  quotations,	  or	  shorter	  writing.	  If	  
assessment	  involves	  the	  use	  of	  a	  rubric,	  this	  rubric	  should	  be	  given	  to	  students	  in	  this	  phase.	  
	  
Task	  
Students	  may	  work	  on	  part	  of	  the	  task	  in	  class	  while	  the	  teacher	  monitors,	  offers	  
encouragement,	  and	  acts	  as	  a	  resource	  when	  necessary.	  Pair	  work	  and	  group	  work	  is	  
encouraged	  for	  many	  task	  types.	  
	  
Post-‐Task:	  
Students	  report	  on	  their	  task	  to	  the	  group.	  During	  this	  phase,	  the	  teacher	  provides	  feedback	  
and	  can	  make	  assessments.	  	  Assessment	  based	  on	  a	  rubric	  is	  encouraged.	  
The	  Post-‐Task	  may	  include	  reflective	  or	  de-‐briefing	  activities	  that	  can	  affect	  the	  final	  grade.	  
	  
Archiving:	  
All	  student	  work	  by	  credit	  earning	  students	  must	  be	  digitally	  archived	  by	  the	  instructor.	  
Archiving	  should	  occur	  at	  the	  conclusion	  of	  each	  project.	  Archiving	  must	  include	  the	  student	  
grade.	  To	  archive	  different	  media:	  writing	  and	  drawing	  (scan),	  posters	  (archive	  
photographs),	  videos	  (post	  online	  and	  archive	  the	  permalink),	  presentations	  and	  any	  other	  
intangibles	  (rubric/comments	  only).	  For	  written	  assignments,	  it	  is	  acceptable	  to	  archive	  
student	  work	  that	  includes	  the	  teacher’s	  mark-‐up/comments/grades.	  	  
	  
Additional	  note	  on	  the	  use	  of	  texts/textbooks/media:	  
Many	  texts	  for	  Advanced	  Diploma	  Courses	  are	  “real	  texts”	  not	  modified	  for	  the	  language	  
learner.	  Instructors	  are	  advised	  to	  include	  communicative	  activities	  that	  will	  oblige	  the	  
learner	  to	  process	  the	  text	  for	  meaning,	  so	  that	  the	  texts	  support	  language	  learning	  as	  well	  as	  
introduce	  the	  student	  to	  new	  content	  knowledge.	  In	  addition	  instructors	  should	  remember	  
to	  start	  with	  comprehension-‐checking	  activities	  and	  questions	  before	  critical	  thinking	  
activities.	  
	  

 
Syllabus	  and	  school	  rules	  is	  property	  of	  EF	  and	  Hult	  University.	  	  	  

	  

 



	   63	  

Appendix G- Ordering Information 

 

 

 

Campbell, R. (2012). Media and 
culture: An introduction to mass 
communication (8th ed.). New York: 
St. Martin's Press. 

 

http://www.amazon.com 

 

 

Drewniany, B., & Jewler, A. (2008). 
Creative strategy in advertising (9th 
ed.). Boston, MA, USA: 
Thomson/Wadsworth. 

 

http://www.amazon.com 

 

Levinson, J., & Levinson, J. (2007). 
Guerrilla marketing: Easy and 
inexpensive strategies for making big 
profits from your small business (4th 
ed., Completely updated and expanded 
ed.). Boston, MA: Houghton Mifflin. 

 

http://www.amazon.com 

 

Jones, T. (2012). Movie making 
course (2nd ed.). Hauppauge, NY: 
Barron's. 

 

http://www.amazon.com 

 

Miotke, J. (2010). Better Photo basics: 
The absolute beginner's guide to 
taking photos like the pros. New York: 
Amphoto Books. 

 

http://www.amazon.com 

 

Snyder, B. (2005). Save the cat!: The 
last book on screenwriting you'll ever 
need. Studio City, CA: M. Wiese 
Productions. 

http://www.amazon.com 
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Appendix H 

Better Photo Basics- Table of Contents 

 

Photography Web Resources: 

A Glossary of Digital Photography Terms. (n.d.). Retrieved January 13, 2015, from 
http://www.bhphotovideo.com/explora/photography/buying-guide/glossary-
digital-photography-terms 

 
Digital cameras, photography and picture vocabulary. (n.d.). Retrieved January 13, 2015, 

from http://www.english-test.net/esl/learn/english/grammar/ii159/esl-test.php 
 
Photography Definitions: Glossary of Photographic Terms. (n.d.). Retrieved January 13, 

2015, from http://www.betterphoto.com/exploring/allDefinitions.asp 
 
The Elements of Photography (Education at the Getty). (n.d.). Retrieved January 13, 

2015, from http://www.getty.edu/education/for_teachers/curricula/esl2/ 
esl2_lesson05.html  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	   65	  

Appendix I 
 
 
WEEK 

(Rolling) Content (Graphic Design) 

1 

• Student Introductions and Sharing of Background 
• Introduction to Course, Materials, Format, and Expectations 
• Lecture/Presentation:  Brief History of Design 
• Lecture/Presentation:  Basic Overview of Symbols 
• Classroom Exercise:  Draw a symbol from a phrase 
• Student/Teacher Q&A 

 
HW: Students bring past projects to next class and sketchbook 
 
Slideshow of Symbols 

 

• Students Present Past Projects.  
• Lecture/Presentation:   

- The Principles of Design 
- Composition, Visual Perception and Communication  

• Classroom Exercise:  Create an image that explores the basic principles of 
design that communicates an idea. 

• Student/Teacher Q&A  
 
Lecture on The Principles of Design 

2 

• Lecture/Presentation:   
• Aesthetics 

- Kerning 
- Color Theory 
- Vectors 

• Classroom Exercise:  Design Ad keeping in mind the aesthetics learned in 
class 

• Student/Teacher Q&A  
 

HW: Write a 1 page descriptive essay about a lucid dream they had 
 
Slideshow with Kerning and Vectors. 

 

• Lecture 
- Gestalt Psychology 
- Emotion linked with color 
- Shapes/Lines that convey emotion 
- More on Aesthetics 

• Classroom Exercise:  Look at designs that represent the Gestalt Theory 
• Student/Teacher Q&A  

 
HW: Make a collage using any materials but following theories of previous lectures.  

3 

• Present Collage. Discuss Aesthetics. 
• Lecture/Presentation:   
• History of Advertising 
• Exploring Magazine advertisement and posters 
• Student/Teacher Q&A 
• HW: Bring to class a film or album cover of their choice where they’ll be 

asked to create a poster ad. 
 
Slideshow on Controversial Ads 
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• Homework: students present assignment to class; instructor suggestions 
• Lecture/Presentation:  
• Review Aesthetics  
•  Photoshop Design Basic Concepts 
• Classroom Exercise:  Brainstorm for their poster  
• Student/Teacher Q&A 
• HW: Work on Poster 

 

4 

• Homework: students present assignment to class; instructor suggestions 
• Lecture/Presentation: Going more into Photoshop and In Design  
• Classroom Exercise: Work on their Computers and applying tools learned 

in the Lecture 
• Student/Teacher Q&A 

 
Handouts:  Video Tutorials teaching Basic Editing on Photoshop/In design. Finish 
Poster. 

 

• Homework: students present assignment to class; instructor suggestions 
• In design and Illustrator Basics 
• Lecture/Presentation:  Branding and Logos for their Ad 
• Classroom Exercise:  Present to class business ideas, having them chose 

one where they’ll be asked to create a logo for. 
• Student/Teacher Q&A  

 
Handouts:  Branding.  
HW: Make first draft of a Logo  

5 

• Present Logos 
• Instructor Suggestions 
• Lecture/Presentation:   
• More on In Design and Illustrator 
• More on Logos and Branding and Business Cards 
• Class Discussion:  Final Class Assignments 
• Classroom Exercise:  In Design Lab Practice 
• Student/Teacher Q&A 

 
Handout: Finish Logo 
 
Lecture on Logos  

 

• Present logos 
• Lecture/Presentation:   
• Business cards and Resumes. Branding 
• Look at examples for Inspiration.  
• Student/Teacher Q&A 

 
 
HW: Students will be asked to create a personal business card. 
 
Lecture on Branding and Logo Design along with Resume Design. 

6 

• Homework: students present assignment to class; instructor suggestions 
• Lecture/Presentation:  
• Problems/Solutions on Adobe Suit 
• Discuss Final Project. Students will be asked to compile all their 

assignments into an online platform. (BlogSpot, wordpress, wix, etc.)  
• Student/Teacher Q&A 

Final Project: Gather all assignments, collage, poster, logo and Business card into a 
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website to present it. 

 

• Homework: students present assignment to class; instructor suggestions 
• Lecture/Presentation:   
• Review Aesthetics 
• Apply Basic Principles to Final Projects.  
• Classroom Discussion:  Share Ideas with Everyone, Share Projects so far. 

Get Feedback 
• Student/Teacher Q&A 

 
HW: Finish Rough Draft of Final Project.  

 
7 

• Homework: students present assignment to class; instructor suggestions 
• Classroom Exercise:  Problem Solving. Review Adobe Suit.  
• Student/Teacher Q&A 

 
 

 
• Homework: Students Present Final to Class; Critique. 
• Student/Teacher Q&A 
• HW: Finish Final Project. 

8 

• Homework: students present assignment to class; instructor suggestions 
• Lecture/Presentation:  
• Student/Teacher Q&A 
• HW: Come up with suggestions of fellow classmates.  

 
• Homework: students present assignment to class; instructor suggestions 
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Appendix J 
 

Lesson Plan Procedure- Original Teacher Lesson Plan Form (Observation Assessment) 
Stage/Aim 
What you are doing and why 

Interaction / Timing 
How is the class organized? 

Procedure 
What you are doing in detail 
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ASSUMPTIONS ...what do you assume about the learners knowledge 
and interests as relates to this lesson? 

PROBLEMS… for language think about: meaning, form and 
pronunciation... 
 
	  
	  
	  

MATERIALS ...what materials will you be using? Please reference 
 

 

SOLUTIONS… for skills think about: the topic (student reaction, 
knowledge needed), the text (length, language, genre, etc.), the 
tasks (complexity, processing time) 
 
 
 
 
 
	  
	  
	  

Lesson Plan 
Aims sheet 

Name:  Level:  Length:  No of Sts:  

Topic:  Lesson Focus:  

 
 
 
 
 
 
 
 
 
 
 
 
  
 
 

 

        
 
 
 
 
	  

 

MAIN AIMS:  
SUBSIDIARY AIMS:  
PERSONAL AIMS:  

LANGUAGE ANALYSIS ...what language will you be focussing on? (Please list target sentences and lexis with pronunciation features marked) 
 
	  


